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CHAPTER I. INTRODUCTION 
Since a large proportion of students live on campus or in the campus 
community away from home, it is not surprising to find that the university 
is filling for them many features of "total human life" which they might 
have continued to find at home. Group living, recreation, dating and 
mating, food, health and religious services, and personal counseling, 
which are among many activities that for most adults would normally be 
scattered throughout a variety of social institutions, are found on a 
college campus under the direct or indirect supervision of the university 
administration. In a sense college represents an extension into young 
adult life of the period of intensive socialization that in former times 
would have terminated in late childhood. 
In a large university campus life is exceedingly complex. Though 
academic affairs may consume the single largest portion of the student's 
waking hours, a variety of activities invites his attention. Although no 
student participates in all activities on campus, he does get involved in 
some activities and they are likely to provide potent sources of value 
for him. 
Various segments of the university environment may influence the 
development of the student. The conditions under which a student lives 
play an important part in the total environment. The typical student 
probably spends more time in his residential unit than in any other 
university facility. The student's living arrangements and the contacts 
they provide can have a significant effect on the student and on the 
university community. 
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What is being learned now by researchers perhaps was stated most 
clearly by Woodrow Wilson in 1909 while he was president of Princeton 
University. He said, 
"The real intellectual life of a body of undergraduates, if 
there be any, manifests itself, not in the classroom, bût in what 
the students do and talk of and set before themselves as their 
favorite objects between classes and lectures. You will see the 
true light of a college where youths get together and let themselves 
go upon their favorite themes and in the effect their studies have 
upon them when no compulsion of any kind is on them and they are 
not thinking to be called to a reckoning of what they know." (68) 
Since the amount of time spent by a student in a residential unit and 
the effect that the student's living situation can have upon his academic 
development may be significant in his development, the university has a 
legitimate interest in the conditions in which a student lives. The 
environment in a student residence should be such that it contributes 
positively to the academic progress of the student and to the educational 
objectives of the university. 
If the student's living environment affects the learning process, the 
university must give consideration to the total environment in which 
learning takes place. Lindahl (40) wrote: : 
"The opportunity for an institution of higher education 
to have a significant impact on attitudes, values, and knowledge 
of a student appears to be sharply reduced when the student's 
exposure to the college environment is limited to his formal 
coursework and an occasional visit to the library and student union. 
It seems reasonable to assume then that the living arrangements of 
' a college student have a substantial impact on the intensity of his 
exposure to the college community and consequently his perception 
of his college environment." ; 
In a similar vain, Harold W. Dodds (20), former president of 
Princeton Univérsity said; 
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"Although teachers may not always admit it, it is probably 
true that half of an undergraduate's education comes from fellow 
students and sources other than formal instruction. Thus the 
prevailing campus culture is both an effect and a cause relating to 
both the lower and higher limits of what one student receives from 
others including the faculty and what he contributes to his education 
by his own native efforts." 
One possible source of value influence which has not been studied 
extensively is the primary living group, such as a fraternity. When a 
student spends a great deal of time in a living group of his own choice 
and is dependent upon its members for much of his security and satisfac­
tion, he should be vulnerable to potent influence from this group. 
An issue that divides protagonists and antagonists of fraternities 
concerns the desirability of value changes that may be induced by these 
organizations. On the one side are those who praise their contributions 
to certain basic values of society — loyalty to the group, concern for 
other people and ability to get along with them, and concern for the 
esteem of others. Antagonists, on the other hand, point to the 
detrimental effects that these organizations may have on other significant 
values such as academic achievement, intellectual development, creativity, 
and Independ ence. 
Mueller (43) says ; 
"To their own members, whether students or alumni, the 
advantages of fraternal organizations are not only outstanding but 
self-evident. To non-members their disadvantages are over­
whelming and their presence on the campus is inimical to the 
objectives of higher education. To the student personnel division 
the local chapters are simply facts of campus life to be studied and 
understood against the background of the total society and to 
be manipulated toward the greater good of the total student body." 
Criticism of fraternities on college and university campuses abounds 
in the literature. Yet, as Mueller suggests, fraternities are a fact of 
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life on many campuses. Sanford (55) asks: 
"Why is it that fraternities are so persistent? Why do they 
not give up in the face of all of the opposition and criticism they 
encounter? It must be because the fraternities serve some very 
genuine and very legitimate needs of students. It is not all just 
status and exclusiveness. For many students, surely, the need to 
have close associates who can be trusted, and for whom sacrifices 
can be made, is very strong. And today, when in the best colleges 
academic demands have passed all rational bounds and the adult world 
wishes to evaluate students solely on the basis of achievement, 
they have a special need for companions who will accept them as 
they are." 
Need 
Fraternities on many college and university campuses are tolerated. 
Yet, statistics indicate that the fraternity movement in higher education 
is growing in recent years and that many colleges and universities are 
developing fraternity systems on their campuses. Still little, if any, 
effort is made to understand or improve conditions existing in these 
organizations on many campuses. If colleges and universities are 
interested in the "total" development of students and in the educational 
impact of student cultures, they cannot ignore this segment of the student 
body. 
If programming is to be developed which will meet the needs of 
students in fraternities, basic information on students in fraternities 
must be collected. Intelligent programming must be based on knowledge 
of what exists within the fraternity system. Needed information about the 
fraternity environment is not currently available. Fraternity members' 
behavior patterns as shown in time usage should be of interest to those 
responsible for student life on the campus. An evaluation of the 
fraternity environment and student time usage can provide data to be used 
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in administrative decision-making which will affect the entire university. 
Without research on fraternities, decisions are made on the basis of myth, 
conjecture, and guess work. Lindahl (40) says: 
"Comprehensive and reliable information should enable college 
administrators to better understand their institutional environment 
and plan more effectively for the most desirable college 
environment." 
The value of Greek letter societies has been a topic of continuous 
cor roversy. In spite of this controversy fraternities have received 
surprisingly little attention from psychologists and sociologists although 
there has been much popular writing on the subject. 
At Iowa State University approximately 2,500 undergraduate male 
students or 25 per cent of the male undergraduate population join 
fraternities during their academic career. Each year prior to the 
beginning of classes approximately 600 freshmen pledge fraternities. 
Fraternities on the Iowa State campus, therefore, as living units, may 
have a significant influence on student development. While there have 
been several studies in the area of academic achievement in fraternities 
at Iowa State University, none has studied the question as to how 
fraternity pledgeship affects behavior patterns of entering freshmen. It 
is not known what effect a pledge's pattern of time usage has upon his 
academic attainment while a student at Iowa State University. 
If fraternities are to survive and be relevant they must contribute 
to the educational purposes of the institution. Fraternities cannot be 
idle spectators in the educational process. Fraternities which can meet 
the challenge can make a meaningful contribution to their members and 
to the college campus. 
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Purpose 
Fraternities at Iowa State University havè tifaditionally been a key 
element in the development of out-of-class programming and provide housing 
for approximately 1,800 male students. There is today an interest in 
developing living-learning centers in the various types of residential 
units on the Iowa State campus. Recent housing studies at Iowa State 
University have shown that fraternities are seemingly providing housing 
facilities and programs which are meeting the needs of their members. 
There has been however, no systematic research on the effects of the 
fraternity experience, on the adjustment of entering freshman pledges or 
the effects of the fraternity environment upon freshman academic 
achievement. 
All men entering the fraternity system go through a probationary 
period of pledgeship which in theory prepares students for responsible 
fraternity experiences and adapts them to the academic rigors of the 
university. Systematic evidence on the effectiveness of the fraternity 
experience, however, is scarce. 
The purpose of the study was to contribute to a better understanding 
of the freshman pledge living in a fraternity facility. Freshman pledges 
living in fraternity facilities were selected for study. 
The Problem 
; The study was concerned with the problem of determining the effects 
of fraternity pledgeship upon the freshman pledge living in a fraternity 
facility through an investigation of his reasons for pledging his ! 
fraternity, his evaluation of chapter operations, his allocation of time 
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during his pledgeship and his academic achievement during his pledgeship. 
The basic assumptions of the study were: 
(1) A student's place of residence and those students with whom 
he associates have a significant effect upon that student's 
educational experience. 
(2) Fraternities have a significant effect on initial adjustment 
of entering freshman pledges living in fraternity facilities. 
(3) Fraternities compose a substantial segment of the student 
population and play a significant role in the development 
of the campus environment. 
(4) Research findings concerning fraternities will provide 
information which will lead to better administrative decision­
making. 
(5) Research findings concerning fraternities will provide 
information which will lead to a better understanding of 
the role of fraternities in the university community md 
benefit the individual fraternity chapters in the evaluation 
and development of chapter programming 
Following from the foregoing assumptions, it is the purpose of this 
study to investigate the differential effects group environments in the 
individual fraternities have on the academic performance of freshman 
pledges. 
The sample of students under study was composed of the first quarter 
freshman students living in fraternity facilities as pledges at Iowa State 
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University. They were enrolled at Iowa State University during the fall 
quarter of 1968. The study describes selected characteristics of 
fraternity pledges, their reasons for pledging particular fraternities, 
their evaluations of fraternity operations after ten weeks as a pledge, 
and their allocation of time during the period of the study. Differential 
effects of group environments on the academic achievement of group members 
were investigated. 
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CHAPTER II. REVIEW OF LITERATURE 
Peer Groups and Subcultures 
Informal peer groups are likely to be found in any institution of higher 
education whenever local arrangements of living, dining, studying and 
engaging in student activities result in frequent associations among any 
given group of students. Not all individuals who have associations with 
each other, however, will necessarily be subject to, nor certainly in 
equal degrees, the effects of norms that inevitably develop under these 
conditions. However, a large proportion of those who are influenced by 
such norms can probably be discovered. 
People are most likely to interact when there is a shared interest 
in some aspect of their common environment. A combination of contiguity 
and common interests seems to account for the beginning of most peer group 
relations. Common interests may or may not extend beyond those which the 
students bring with them to the university or beyond those which they 
share with their friends outside the university. The consequences of 
membership in such groups, therefore, may be quite unrelated or even 
opposed to the basic objectives of higher education as commonly subscribed 
to by educators (46). 
As peer groups form, two processes tend to occur as group members 
interact. Members of the group become more favorable toward each other 
and adopt as their own certain group-shared attitudes or norms and feel 
that these norms are right and proper. These consequences, placing trust 
in others and accepting their assessment of things, involve the yielding 
of pow^r over oneself. It is the second that is of primary importance as 
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an outcome of educational experience. 
Robson (52) describes the fraternity in these terms: 
"The fraternity group is formed by mutual selection based 
on congeniality and common purpose. Here the young member 
learns perhaps for the first time to submit to the will of the 
majority and to shape his own conduct by the interests and 
standards of the others with whom he lives. In assuming his share 
of work in the group, he develops a sense of responsibility for 
the well-being of something outside himself. He is merged with the 
group, must work with and for it, must fight to emerge as a leader 
who will direct it. He learns the great lesson of subordinating self 
and selfish desires for the good of others. He learns to lend his 
strength to those who have less, thus fulfilling an educational goal 
than which there is no higher." 
Sanford (56) remarks: 
"In ten years of development studies of students, we have found 
that peer cultures in rather widely varying institutions have certain 
outstanding features in common. Students are expected to be 
friendly, cooperative and pleasant toward one another, and polite, 
dutiful, and impersonal toward the faculty. College work is to be 
taken seriously, but not too seriously. Frivolity is discouraged 
and outstanding scholarly work is only tolerated not applauded. In 
most areas of student life, the accent is on moderation and leveling. 
If a student studies too much or dates too much, thinks too much 
or talks too much, is too ambitious or too indifferent, the peer 
culture has effective means for bringing him into line. With respect 
to ideas or issues, he is expected to be open-minded and non-
controversial and above all, to avoid unpleasantness. If an ethical 
decision has to be made, the proper course is to see first what 
the others think." 
The most widely held and publicized stereotype of college life is 
the collegiate culture; the world of football, fraternities, sororities, 
dates, cars, drinking and campus fun. On a great many campuses student 
life revolves around the collegiate culture. The faculty, curriculum and 
grades are part of the collegiate culture, but in the background. 
The system of values and activities contained in the collegiate 
culture is not hostile to the university for the collegiate culture 
generates strong loyalties and attachments. It is, however, indifferent 
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and resistant to the serious demands of the faculty for involvement with 
ideas and issues, beyond those required to gain the diploma (46). 
College societies and subsocieties on various campuses may be 
essentially alike in their structures, yet very different in their values 
and beliefs. Two fraternities with essentially the same social structure 
might be totally different in terms of basic objectives. One might favor 
athletics and dating; the other, campus politics and values of business 
(55). 
Recent Growth of National Fraternities 
Since 1940 the number of established fraternity and sorority chapters 
across the country has more than doubled. Of the 7,500,000 Greeks in the 
country today, 2,000,000 of them have been inducted within the past six 
years. Currently four new members are being added annually for each alumnus 
who dies. Over four hundred institutions throughout the nation have 
invited national fraternities and sororities to establish chapters on their 
campuses in the last six years (49). 
The growth rate of fraternities in the five year period between 1962 
and 1967 has been somewhat faster than in the eix year period between 
1956 and 1962. Comparative figures for the years 1956-1962-1967 are 
shown in Table 1. 
National Interfraternity Conference groups gained 349 chapters in the 
six year period from 1956 to 1962, or an average of 58 chapters per year. 
During the five year period from 1962 to 1967 these groups gained 399 
chapters, or approximately 80 chapters per year (52). 
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Table I. Institutions sheltering fraternities and sororities 
Year Number of Institutions Gain Gain per year 
1967 629 165 26.40 
1962 497 148 24.66 
1956 349 
Table 2. Gain in NIC fraternity chapters 
Year NIC chapters Gain Gain per year 
1967 4,055 399 80 
1962 3,656 349 58 
1956 3,307 ---
Characteristics of the Fraternity Man 
When we are talking about the fraternity man, we are dealing with a 
group classification rather than an individual. Traits discussed do not 
refer to a composite person, but to types of persons who may be found with 
greater or lesser frequency in fraternities. Members of some fraternities 
might have much more in common with independent students on a campus than 
with other fraternity members, and some students who have never joined a 
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fraternity may come closer to the stereotype of a fraternity man than most 
of the students who have affiliated with a fraternity. In many ways the 
individual differences among fraternity members are as wide as the range of 
individual differences among independent students. 
Demographic characteristics 
Part of the stereotype of the fraternity man or the "fraternity style 
of life" is that of wealth. Studies by Dollar (22), Jackson and Winkler 
(34), Scott (57), Kaludis and Zatkin (36) and Goldsen (27) show that the 
family income of fraternity men is in general at higher levels than family 
income of non-fraternity members. There is also evidence to support the 
contention that non-fratemi . men are more dependent upon their own 
means to finance their education and that a greater proportion of the 
non-fraternity members hold jobs or are seeking part-time employment. 
In Scott's (57) study of the ten fraternities and sororities at the 
University of Colorado, he found that pledges were more likely to have 
been raised in urban than rural areas. A study at the University of 
Michigan (24) also indicated that students drawn from homes in villages or 
on farms are less likely to join fraternities. Jackson and Winkler (34), 
however, found that male pledges are different from independent students 
in that they come from smaller home towns. 
According to Lozoff (41) high school experiences of fraternity men 
were not characterized by outstanding intellectual or artistic interests. 
Most fraternity men during their high school years had enjoyed alcoholic 
beverages and had had considerable experience in dating women. Jackson 
and Winkler (34) found that pledges of fraternities participated in more 
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Table 3. Fraternity membership is linked to economic status (27) (eleven 
universities) 
Fraternity Independent 
N members students 
(Per cent giving 
indicated response) 
About how much was your father's income 
last year . . . 
Under $3,000 267 24% 76% 
$3,000 - 4,999 799 25 75 
$5,000 - 7,499 620 39 61 
$7,500 - 9,999 418 49 51 
$10,000 - 19,999 417 53 47 
$20,000 - 29,999 165 63 37 
Over $30,000 162 57 43 
Do you depend more upon your own 
earnings or your own savings to put 
yourself through school, or more 
upon the support of your parents? 
Own earnings or savings 974 27% 73% 
Equally on both 605 39 61 
Support of parents 1362 50 50 
extracurricular and social activities than non-pledges, more frequently 
held leadership positions in at least one major activity and had more 
friends. 
Jackson and Winkler (34) found that fraternity pledges expected to 
earn higher grades, lead a more active social life, and hold more positions 
of leadership than non-fraternity members. They thought fraternity 
membership would help their grades and not cost too much. Their long-term 
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aspirations were to be above average or among the elite in the community. 
In comparing fraternity and non-fraternity groups Kaludis and Zatkin 
(36) found that fraternity members expected to attain higher educational 
levels than non-members, especially in professional schools. The non-
fraternity group, however, indicated a greater degree of certainty in 
vocational goals. 
The findings at Berkeley and Stanford by Lozoff (41) are comparable 
with those of Kaludis and Zatkin. She found that a large proportion of 
the fraternity men were planning careers that involved business or legal 
training. Many were aiming for managerial or administrative positions 
rather than professional or artistic careers. Fraternity men appeared to 
be interested in a model which would be appropriate for potential leaders 
of men, pursuaders of men and decision-makers. 
In the study at the University of Michigan (24) business administra­
tion was elected more frequently as a major field (19 per cent) than by 
independents (5 per cent); while engineering, humanities, physical and 
natural sciences were more popular with non-fraternity members (64 per cent) 
than with fraternity men (48 per cent). About 42 per cent of the 
fraternity men intended to go into business or law compared with only 18 
per cent of the independent students. 
It was also found that sophomores who were members of fraternities 
or wanted to be fraternity members had as pre-freshmen described themselves 
in terms quite differently from their fellow students. These men described 
themselves as non-intellectual, happy-go-lucky, relying on the opinions of 
others, conventional and not wanting a deep grasp of a specific field of 
study. These self-descriptions appear significantly more frequently among 
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sophomore Greeks than among other students. 
Scott (57) in his study at the University of Colorado found that the 
initial recruitment process segregated pledging from non-pledging freshmen 
on certain values. See Table 4. 
Table 4, Mean pretest values of male pledges and of non-pledging freshman 
males compared with mean pretest values of male actives 
(1) (2) (3) 
Non-pledging freshmen Pledges Actives 
Value (n = 103) (n = 187) (n = 231) 
Inte1lec tualism -.39* -.59 -.52 
Kindness -. 20 —. 16 -.17 
Social skills -.32% -.13 -.04 
Loyalty .27% .79 .55 
Academic achievement .20 .30 .03 
Physical development .06 .04 -.13 
S tatus -.01 .22 .07 
Hones ty .35 .18 .09 
Religiousness .10 .14 -.05 
Self-control -.05 -.13 -.06 
Creativity -.26° -.63 -.56 
Independence .02* -.25 -.12 
Note: These are standard scores based on Ms and as of a university random 
sample. 
^Difference between pledges and non-pledging freshmen significant 
at a < .05. 
^Difference between pledges and non-pledging freshmen significant at 
a < .01. 
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The pledges tended to score higher than the non-pledging group on 
the values of social skills and loyalty. They scored lower on the values 
of intellectualism, creativity and independence. The pledges maintained 
a total set of values more like those of the actives than the values of 
the non-pledging freshmen with whom they were compared. Scott concludes 
that the recruitment process within these ten fraternities and sororities 
tended to keep the value patterns more constant than if the non-pledges 
had been selected instead. Scott also found that on the average the 
various houses tended to recruit from the total pledge population those 
pledges whose value patterns were similar to their own and this 
similarity of value patterns was greater than it would have been had the 
pledges been randomly selected. 
Lozoff (41) tends to believe that initially the fraternity 
facilitates the developmental task of students by aiding them in the 
separation process from the home. In contrast to the impersonal environ­
ment of freshman dormitories fraternities offer students a sense of 
belonging to an in-group, a feeling of security and a housing arrangement 
that affords continuity with their previous experiences. 
If developmental tasks of the individual students are to be fostered 
then the individual needs of fraternity members must be met. The 
developmental tasks of the fraternities will be different. One necessary 
difference is autonomy. Lozoff (41) found that differences do exist 
between fraternities and within each fraternity. Almost half the 
fraternity men at Berkeley and Stanford lived in off-campus apartments. 
These students differed somewhat in interests, relationships, self-concepts 
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and possibly developmental stages from those fraternity men who lived 
on campus. Fraternity men living off-campus appeared to have more 
complexity in their relationships with others. 
Table 5. Fraternity men attributing change to problems (described as 
having "Great Influence" during their last 3% years of college) 
Frat/On Frat/Off 
(N=69) (N=44) 
Crises in relationships 10% 20% 
Problems in others 19 20 
Problems in family 04 11 
Lack of academic success 12 16 
Lozoff (41) concludes that existing housing facilities such as 
fraternities, dormitories, eating clubs or off-campus living facilities 
are not ideal for meeting either the developmental needs of the students 
or the goals of the university. The circumstances under which students 
spend a great portion of their time have been left to chance, to matters 
of economic efficiency or to artistic design but have not been thought 
through in terms of developmental and intellectual needs. This is 
evidenced by her findiag that fraternity men and unaffiliated men living 
in off-campus apartments had the greatest feeling of self-satisfaction 
while they were freshmen. Except for academic pressures the fraternity 
men were relatively self-satisfied as they looked back at their four years 
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Table 6. Self-satisfaction as freshmen and as seniors (ranked as seniors) 
"Which of the following described how you felt about yourself as a fresh­
man?" as a senior?" 
Clubmen Frat/On Frat/Off Dorm Off-Campus 
(N-37) (N=69) (N-44) (N=42) (N-45) 
Fr. Sr. Fr. Sr. Fr. Sr. Fr. Sr. Fr. Sr. 
Quite satisfied 14% 16% 25% 13% 28% 5% 15% 10% 25% 9% 
Moderately satisfied 30% 54% 51% 54% 39% 66% 48% 57% 45% 59% 
Quite and very 
dissatisfied 46% 24% 23% 32% 34% 30% 36% 31% 23% 25% 
No response 9% 6% 6% 6% 
at Stanford and Berkeley. At the end of the four year period, however, 
fraternity men as a group moved in the direction of feeling more 
dissatisfied with themselves. 
To what extent this implies member dissatisfaction with the 
fraternity experience was not determined. It could be implied that 
Logoff's conclusion about existing housing arrangements not meeting the 
developmental needs of students has caused part of this dissatisfaction. 
During the one year period of Scott's study (57) there were 
significant mean decreases among pledges in the values of academic 
achievement and religiousness and a significant mean increase in the 
value of independence. Scott concludes that these results hardly support 
the interpretation that fraternities foster interpersonal values and 
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suppress individual achievement values. If there were change, it was a 
tendency toward increased emphasis on intellectualism and independence 
and a decrease in the emphasis on loyalty and religiousness. 
Scott found that during the period of the study the pledges' patterns 
of values moved more toward the actives* value patterns than toward those 
of the non-pledging freshmen. This indicates that the pledges' system of 
values was somewhat influenced by actives. However, he found that the 
differences in the movement of pledge and non-pledge value patterns were 
slight and not significant when each value was considered individually, 
nor was there significance when the movement of value patterns was compared 
directly instead of in relation to active norms. 
In evaluating the effects of individual chapter experience upon 
members, Scott found there were substantial differences among the various 
chapters in the kind of value changes that appeared among pledge groups. 
He found no evidence, however, that these organizations exerted normative 
influence on the values of their pledges. In fact, the members tended 
to become more different rather than more similar with the passage of 
time. Clearly, there was not a general tendency within individual chapters 
to maintain distinctive value cultures through socialization of the new 
pledges. What distinctiveness there was depended on the initial recruit­
ment processes rather than on normative influences following recruitment. 
The Fraternity and Scholastic Achievement 
In the National Interfraternity Conference Principles of Action, a 
basic goal of "intellectual achievement" has been declared. This is to be 
encouraged by "(a) Providing an environment in the fraternity chapter 
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which will stimulate intellectual and cultural progress; and (b) 
Establishing respect for scholarship as the primary purpose of a college 
education" (53). 
The basic justification for the existence of fraternities is the 
belief that such organizations properly conceived and administered can 
add to the educational development of the individual. 
Sanford (55) says; 
"An important premise underlies the studies of the 
composition of student bodies in a number of colleges and 
universities. In short, the premise declares that the 
measured intellectual ability of students is only one 
factor affecting academic achievement. A whole range 
of other factors enter into the picture: student interests, 
goals, and attitudes; student personality; and certain 
characteristics from the vast realm of an individual, social, 
and cultural background. Together these components affect 
not only academic performance, but also the climate of the 
college, its general culture and its student subcultures." 
Lozoff (41) in her interviews with fraternity men at Stanford and 
Berkeley found that although fraternity men disapprove of poor academic 
achievement, a member is not ostracized or condemned if he does not 
achieve well. Once he is a member, he is secure within the chapter. The 
general tone of the fraternity prescribes putting down the time and 
effort required for academic excellence. The fraternity men feel it is 
all right to get good grades, but not to be greedy, to boast about them 
or to sacrifice friendliness or loyalty in the pursuit of academic 
achievement. 
Goldsen (27) says: 
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"There is, of course, no convincing evidence that fraternity 
members are less capable than other students. If they get poor 
grades, then it must be owing to their weaker motivation to get 
better ones. For despite a pattern in American colleges which 
stresses academic competitiveness and achievement, certain sub­
groups may establish counternorms diverging from the dominant ones. 
All students follow to some degree the modes of behavior 
appropriate to their own reference groups. All students must 
perform adequately in college as a precondition for remaining, but 
the fraternity as a reference group, by and large, emphasizes 
certain other forms of securing recognition and validating prowess 
over and above grades. These are the norms which stress more those 
values which have to do with the style of life and less those which 
have to do with academic achievement beyond a respectable average." 
Bolton and Kairmeyer (6) in their study of students at the University 
of California at Davis came to the following basic conclusion about the 
impact of peer groups on intellectual academic objectives; 
"From the point of view of educational policy, the most 
basic finding of the present study is that the informal peer 
group aspect of student life in the university does not 
generally support the intellectual academic objectives, which 
are the manifest educational function of the university. This 
observation is scarcely new, but the study does provide a body 
of concrete evidence that the interests supposedly cultivated in 
the classroom and its adjuncts are not carried over into peer 
group interactions to any significant degree; There is certainly 
no good evidence that these interests are further stimulated and 
fructified in the informal lives of the students." 
Extracurricular activities and academic achievement 
Student participation in extracurricular activities has generally 
been encouraged as an educational objective because of the socialization 
value it holds for students. Such participation, however, has been 
frequently overlooked as a factor that may influence scholastic achieve­
ment. The scant research in this area suggests there are no negative 
effects of out-of-class participation in extracurricular activities. 
Sanford (55) says: 
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"Interestingly, research evidence does not support the 
common notion that drop-outs are frequently caused by over-
participation in extracurricular activities. Similarly, 
fraternity or sorority membership is not generally a hindrance 
to college graduation." 
Hartnett (31) at a large midwestem university explored the relation­
ship between the degree of student involvement in extracurricular 
activities and changes in academic performance patterns of students 
during four years of college. He designed the study to differentiate 
between students whose performance patterns improved and those whose 
achievement changed negatively, and to examine the possibility of 
students' involvement in extracurricular activities as a factor 
contributing to any performance change. 
Hartnett found that the degree of involvement in extracurricular 
activities does not bear a statistically significant relationship to 
changes in scholastic performance of college students. 
Barger and Hall (5) tried to determine if the kinds of activities 
in which entering college students expected to participate have any 
relation to ability, grade achievement, and attrition. They used as 
their subjects the 1962 freshman class at the University of Florida. 
They found that for male students there is a negative relationship 
between ability and expecting to take part in fraternity, athletic, or 
religious activities. On the other hand, there was a positive relation­
ship between ability and planning activities in political and pre-
professional areas. In the group of men in the lower two-thirds of 
ability, those who planned to join a fraternity achieved lower grades on 
the average than those men who did not plan to join a fraternity-. Those 
men in the upper third in ability had no proposed activity significantly 
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related to grade achievement. 
Barger and Hall (5) conclude that students' expected participation in 
college activities is related somewhat differently to ability, to grade 
achievement and to dropping out of school. Interest in fraternity or 
sorority membership was shown by a relatively large proportion of lower 
ability students. They feel, however, that fraternity membership may help 
to make university life satisfying for many students and, therefore, 
provide motivation for them to do well enough to stay in college. 
Cheating and the fraternity 
Pressure from parents, the fraternity, and from society in general 
for students to succeed academically may be a major cause of the 
increasingly high rate of cheating and plagiarism reported to university 
administrations. 
In a nationwide suirvey of hundreds of deans and thousands of students 
in 99 American colleges and universities, it was found that at least half 
the students in the sample engaged in some form of academic dishonesty 
since attending college. This is probably a conservative estimate (47). 
According to Hamill (30) the amount of cheating on a university or college 
campus ranges from 40 to 80 per cent of the student body. 
Â concern about grades is a characteristic of most college students. 
Fraternity men are not the only students interested in keeping "a 
respectable average". Most students show some anxiety about grades, for 
a few points on an examination may mean the difference between passing or 
failing a course, remaining or leaving school, or even today the 
possibility of facing the military draft. Given this stress, one might 
25 
expect there would be a certain amount of cheating among college students 
on any campus. 
Goldsen (27) says; 
"Cheating is linked to a general depreciation of the academic 
experience as such: a certain disenchantment with, or perhaps a , 
jaded approach to one's school work. It is the student who is 
unsuccessful, uninterested, and critical who is most likely to cheat. 
Conversely, the student who enjoys, appreciates, and feels serious 
about learning is especially likely to deny that he has resorted 
to cheating. 
Since cheating gears in with a de-emphasis on the intellectual 
s:.de of college, one would expect cheating to be mote prevalent 
among fraternity members than among independents. It is." 
Tabla 7. In every class after the freshman year, fraternity members are 
more likely than independent students to admit having cheated 
(eleven universities) 
Year in college Fraternity Members^ Independent Students^ 
First 15% 12% 
Second 24 16 
Third 30 22 
Fourth 32 23 
Fifth 42 31 
^Percentage who admit cheating more than once. 
Based on her findings as shown in Table 7, Goldsen (27) tends to 
believe that group norms rather than the pre-selection factor in 
fraternity membership account for this apparent higher evidence of 
cheating among fraternity men. She found virtually no differences in 
th-j amount of cheating among fraternity and non-fraternity freshmen who 
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admitted they had cheated. Differences in the amount of cheating between 
these groups appeared only in the sophomore year and were maintained 
throughout the remainder of the students' college years. Fraternity men 
who admitted cheating in college tend to find reinforcement in the 
fraternity environment for this sort of behavior, she believes. This is 
evidence, not necessarily of more widespread dishonesty in fraternities, 
but rather just another indication of their depreciation of academic values. 
Pledge expectations on academic achievement 
Warman (63) studied academic expectations of pledges in 32 social 
fraternities at Iowa State University. His findings and conclusions are 
based on the results of 20 fraternities that completed the study. 
Pledges expected to do a lot of studying, but about half of them 
reported they did not live up to their original expectations. Warman 
felt this was probably a conservative underestimate. 
During the fall quarter, only 16 per cent of the pledges achieved 
grades higher than they expected. Fifty-seven per cent attained a grade 
point average lower than they expected. 
Warman found that the student's college grades correlated 
significantly (.57) with the student's high school grade average. He 
concludes that those men with better high school grades tend to get 
better grades in college. He also found that the college grade average 
is somewhat lower than the high school average. He did not find that the 
size of the high school from which the student graduated had any effect 
on the student's expected grades, nor on the grades he actually did make 
in his first quarter at the university. 
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The majority of the pledges, 81 per cent, expected that the fraternity 
would help their grades and only 10 per cent thought it would hurt their 
grades. There was a considerable shifting of opinion about this matter 
during the two quarters of pledgeship. Only 36 per cent felt fraternities 
had in fact helped their grades and 40 per cent felt fraternity pledgeship 
had hurt them. Regardless of the amount of help or hindrance originally 
expected by the pledges, 64 per cent reported their fraternity to be of 
less help to their grades than they had anticipated and only 8 per cent 
said they received more help than they had expected. He found there were 
no significant differences between those whose grades improved, remained 
the same or worsened. All three groups had basically the same opinion 
about the effect the fraternity had on their grades. 
Warman did find some differences when the data was broken down by 
individual fraternity. He concluded that the individual fraternity can 
influence not just the expectations of pledges, but especially what these 
students feel about the effect of fraternity membership on their grades. 
Academic achievement and fraternities 
There have been many studies on academic achievement in various types 
of residences. Few investigators, however, have studied between group 
differences in academic achievement within a single residence classifica­
tion. Academic achievement of fraternities has been compared with 
achievement in residence halls, off-campus housing, and with students who 
live at home. Freshman pledges have been compared with freshmen living 
in residence halls. The results of this research has been quite 
inconsistant. 
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Prusok and Walsh (48) say: 
"It seems likely the differences in the adequacy of experimental 
design, the appropriateness of statistical treatment, individual 
campus programs, and the more general college environment account 
for the diverse findings." 
Kaludis and Zatkin (36), adjusting for ability through ACT scores 
found non-significant differences between freshman pledges and freshmen 
in residence halls in first semester grade point averages. Although the 
freshman pledges and residence hall freshmen differed on the basis of 
socio-economic characteristics, they did not differ in academic ability 
or in first semester grade point averages. They found that fraternity 
pledging neither helped nor hindered first semester academic performance. 
Buckner (9) studied freshman pledges and freshmen living in 
residence halls at the University of Missouri. He found that first 
semester grades of freshman students pledging fraternities do not differ 
significantly from those with similar scholarship potential who do not 
pledge a fraternity and live in university residence halls. He concludes 
that on the average pledging a fraternity at the University of Missouri 
neither aides nor interferes with a freshman student's first semester 
college achievement regardless of the level of college scholarship 
potential possessed by the student. Buckner adjusted for academic 
potential on the basis of high school grade point average and their 
measured scholastic aptitude on the Ohio State University Psychological 
Examination. 
Buckner did notice one trend in his study. A slightly higher 
percentage of fraternity pledges made a 2.0 grade point average or above 
than was found in residence halls. He concludes that although this trend 
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is not statistically significant it may be an indication that pressure 
placed on the fraternity pledge to make a 2.0 average required for 
initiation meets with some success. 
In one of the few studies to investigate fraternity pledge group 
differences on academic achievement Prusok and Walsh (48) studied freshman 
students enrolled during the fall semester of 1961 at the University of 
Iowa. Total populations were used to represent fraternities, residence 
halls, students living at home, and students living off-campus. 
They found after comparing the four housing types that no statistically 
significant differences existed among the mean adjusted first semester 
grade point averages for entering freshmen in these types of housing. A 
comparison of the 19 fraternity pledge classes also indicated that no 
statistically significant differences existed among the mean adjusted 
first semester grade point averages of entering freshmen pledged to these 
chapters. 
Prusok and Walsh conclude that entering male students of equal 
academic ability have an equal probability of performing at a specified 
level of academic achievement regardless of where they live. 
A study by Burns (10) at Iowa State University in 1949 compared the 
academic achievement of four types of residence groups. Ability levels 
were controlled with ACE scores and high school grade averages. Burns 
found no evidence that differences exist in academic achievement of 
freshman male students living in different types of housing. The 
differences in achievement in various residences can be explained by 
differences in original ability rather than by differences in student 
residences. 
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Stickler (60), in a study based on an assumption that a high 
coefficient of correlation between ability and achievement would indicate 
a desirable environment in student housing, used AGE scores as a measure 
of ability and grade point averages as a measure of achievement. He then 
ran a series of correlations on these variables according to types of 
housing at Florida State University. He found the highest coefficient of 
correlation between ability and achievement occurred among freshmen who 
live in university-owned residence halls. This figure (R=0.612) is 
significantly higher than for any other type of housing. Fraternities 
had a correlation coefficient of (R=0.327). 
Table 8. Types of housing in relation to academic achievement 
Median ACE, Median Coefficient of 
Type of No. of percentile F.S.U. correlation 
housing students score (local) G.F.A. ACE - G.P.A. 
Dormitory 188 59 2.19 0.612 
Fraternity 23 42 1.65 0.327 
Home 34 72 2.90 0.495 
Out in town 119 42 1.93 0.143 
Crookston (17) in a study at the University of Utah investigated the 
grade point averages of all fraternity pledges during their first quarter 
of enrollment and compared them with non-fraternity people who were 
similar in high school grades and in the results of entrance tests. He 
found there was no significant difference between freshman pledges and 
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non-pledges on academic achievement. 
In a statistical study of scholastic rankings published by the Office 
of Admissions and Records, the Student Counseling Service at Iowa State 
University investigated whether differences between the average grade 
point averages for various residence groups represented a real difference 
between the groups. It was found that the type of residence group is an 
important factor in the mean grade point average for any particular 
residence group. The size of the residence group, however, was not a 
factor in the mean grade point average for any particular residence group. 
The Counseling Service found that a little over 50 per cent of the grade 
point average variance could be accounted for by residence type and they 
conclude that it probably reflects the standards of the university and 
the residences for selection of members within the Greek system. The 
Counseling Service cautioned, however, that there are many other environ­
mental factors that could contribute to the variance component (29). 
Willingham in a study at Georgia Tech (67) compared fraternity members 
and non-members on various aspects of scholastic performance. He used 
predicted grade point averages based on high school averages and the 
results of scholastic aptitude tests. Willingham found that the overall 
average for freshman pledges was slightly higher than that of 
independent students. 
Willingham says there was some evidence that the slight difference 
in grades of the two groups is due primarily to differences at the lower 
end of the grade range in the two groups. Fewer fraternity pledges had 
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grades below a 1.7 grade point average. 
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Table 9. Academic performance of fraternity pledges and independent 
students 
Fraternity Independent 
Number of students 455 594 
Average of 3 quarter grade 2.10 2.05 
Average predicted grade 2.11 2.14 
Corrected 3 quarter grade 2.12 2.04 
Matson (42) at the University of Indiana studied the influence of 
fraternity, residence hall, and off-campus living on the academic 
performance of students with high, average and low abilities. He studied 
the freshman class of 1954 and followed this class for a period of four 
years while it was enrolled at the University of Indiana. 
Matson found some differences between those student groups associated 
with high, middle, and low prestige fraternities, the residence halls, and 
off-campus housing. 
"a) The high prestige fraternities had students with higher 
academic potential when the total group membership was 
compared with that of the other four groups. 
b) When the academic achievements of the high potential students 
were compared, the high and middle prestige fraternities and 
the residence hall group showed a tendency to achieve higher 
grade averages than the low prestige fraternities and the 
off-campus group. 
c) The percentage of out-of-school at each of the potential levels 
showed that a much higher proportion of the students in the 
three fraternity groups remained in school as compared with the 
residence hall and off-campus groups. 
33 
d) An observation of all the data on achievement gave one the 
impression that high prestige fraternity, middle prestige 
fraternity, and residence hall students tended to achieve a 
similar pattern and that these three groups tended to influence 
the student toward higher achievement when compared with the 
off-campus group and the low prestige fraternities." 
Only two studies were found where differential environmental effects 
on academic achievement were studied. Butler (11) in a study at Kansas 
University found that the two variables of scholastic ability and educa­
tional achievement in high school did not account for all the differences 
in academic achievement between high and low achieving fraternities. 
Using ACE total scores and high school achievement as measured by the 
student's quartile rank in his school graduating class, Butler determined 
that analysis of variance and analysis of covariance statistical techniques 
did not account for all of the variance in the grade point averages of 
the three high achieving and three low achieving fraternities. He 
interviewed members of the three high and three low achieving 
fraternities to determine what other factors affected academic achievement. 
Several factors were found that affected academic achievement; 
selection of pledges, the routine of the pledges, pledge-active relation­
ships, the means used to control the behavior of pledges, and the 
satisfaction of individual needs all affected the eventual scholastic 
achievement of pledges in a fraternity chapter. 
Butler found that the fraternity atmosphere is productive and 
cooperative when the behavior of pledges and the expectations of active 
members coincide. The system is productive and cooperative if the 
expectations of the actives are considered reasonable by the pledges; 
i.e. the pledge's behavior is compared in light of the active 
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member's behavior. 
An attitude of scholastic importance contributes to high scholastic 
achievement. This is done, Butler feels, when the pledges are respected. 
This tends to create positive relationships between actives and pledges 
and in turn produces an attitude of scholastic importance, which in turn 
contributes to the scholastic achievements of the chapter. 
When comparing high achieving and the low achieving fraternities, 
Butler found that a systematic and consistent method of reward and 
punishment will tend to develop positive attitudes toward scholarship. 
The use of reward alone or a combination of reward and punishment is 
likely to develop positive attitudes toward scholarship. A system of 
management and guidance and considerable opportunity for self-direction 
has a positive effect upon scholastic attainment. If the active members 
of the chapter demonstrated an intellectually curious attitude, the 
pledges would tend to follow and to imitate this behavior. 
In a similar study at Pennsylvania State University (61) Rhodes 
found that at that particular university a student joining a fraternity 
invites lower grades. He found that first term grades averaged 2.844 for 
men who entered Petin State in the fall of 1966 and later joined a high 
achieving fraternity. In the fourth term, their grades averaged 2.559. 
Residence hall men in the sample slipped somewhat during the same period 
from 2.840 to 2.684, but the drop was not as great. Rhodes says that the 
negative effects of low achieving fraternities were even more pronounced. 
Forty-nine pledges dropped from a first term average of 2.782 to 2.456 
in the fourth term. Those in the dorms actually raised their grades 
from 2.775 to 2.854. 
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Rhodes points out that tests administered to residence hall and 
fraternity people did not give any evidence of real differences between 
the two groups on their study habits or attitudes. 
High achieving fraternities had a tendency to be professionally 
oriented and had higher standards of selection for pledging. They also 
spent less time on various pledge activities and the relationships of 
pledges and actives were much friendlier. There was a greater spirit of 
cooperation between actives and pledges than was found in the low achieving 
fraternities. Rhodes also found that hazing and pre-initiation activities 
in the low achieving fraternities were harsher than in the high achieving 
fraternities. There was considerably more emphasis placed on social 
activities in the low achieving fraternities than was true in the high 
achieving fraternities. 
Studies on Student Time Usage 
No studies were found which compared environmental differences 
between groups in a residence classification using allocation of time as 
an input variable. Some studies, however, though quite old, are 
available for comparisons of study and total academic time in non­
classified student populations. Williamson (64) reported the following 
amounts of time spent each week in preparation for classes at several 
institutions: Syracuse, 24 hours in 1923; Iowa, 31 hours in 1929; 
Minnesota, 27 hours in 1928; Yale, 18 hours in 1930. Goldsmith and 
Crawford (28) in a study of the University of Idaho students in 1928 found 
that students spent 21 hours per week studying. They also found that 
fraternity men study less than independents. Book (7) reports on a 
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three-year study at the University of Indiana from 1924 through 1926. 
Freshmen students at the University of Indiana averaged 33 hours per week 
in study. Robinson (51) in a study at Ohio State University in 1946 found 
that freshman women averaged three hours per day in study. In a study at 
the University of Hawaii, Dole (21) found that students averaged 21 hours 
per week in class preparation. 
The following studies take into consideration total academic time, 
which includes class preparation and class time. Hutchinson and Connard 
(33) report that the University of Chicago found that students averaged 
36 hours a week in total academic time. Bryn Mawr students averaged 42 
hours, while Mount Holyoke girls put in 40 hours per week and Vassar 
girls averaged a little over 38 hours per week. Students at the University 
of Hawaii spent 41 hours per week on total academic time (21). 
Bolton and Kammeyer (6) found that students averaged 38 hours a week 
in classes and study time, about 53 hours of sleep per week, 15 hours in 
bull sessions, 10 hours on dates and not more than one or two hours in 
extra-curricular activities. Only a little more than three hours per week 
were spent on nonacademic intellectual activities and more than 40 hours 
per week were spent in random personal behavior. 
Williamson (64) in a study of 257 freshmen, 174 men and 83 women in 
the college of science, literature and the arts in 1928 at the University 
of Minnesota found that the average student spent his time as follows; 
Activity Hours per week 
Study 26.4 
Class 21.0 
Social engagements 8.0 
Campus activities 1. 5 
Leisure tijne activities 10.3 
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Dole (21) sampled 220 University of Hawaii students in 1957. Usin^ 
eight upperclassmen and graduate students he conducted a poll through the 
use of personal interviews. He used a "quota control method" that is, 
quotas based on sex, college and year, constituting a five per cent sample 
of all full time students registered at the University of Hawaii. Dole's 
sample responded to one week's activities. The following data show how 
the students at the University of Hawaii spent their time during the week 
of the study. 
Activity n med ian Y 2 ranee 
preparation 220 19.8 21.0 10.8 0-56 
class 220 18.7 20.0 6.7 3-50 
sleep 220 49.3 49.9 7.5 28-84 
meals 219 10.7 11.5 4.9 1-32 
recreation 220 12.1 16.3 12.6 0-85 
travel 220 4.8 5.9 4.6 0-28 
miscellaneous 220 37.5 37.4 18.1 0-83 
employment 68 12.3 12.5 8.2 0-48 
co-curricular- 126 3.5 4.5 3.7 0-26 
activities 
Dole found no significant differences between colleges and the ratio 
of class preparation to class time. He found that seniors study less and 
that sophomores study more than the other classes. There were no 
significant differences between males and females, different races, places 
of residence and those employed and not employed. 
Conclusion 
Although there has been research on academic achievement in 
fraternities most studies have made comparisons with other types of 
residence units and have taken a "wholistic" approach. The result has been 
inconclusive evidence on the effect of fraternity membership on academic 
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achievement. With the exception of Butler's study (11) there has been 
little effort to study differential effects of living units within a 
residence classification such as residence halls or fraternities. There 
is a need for further study of differential effects within housing units 
of a particular type. The current literature does not adequately describe 
why or how environments can have differential effects on academic achieve­
ment and no studies have been found which investigate student behavior 
patterns and their effect on academic achievement as shown by student 
allocation of time. 
Crookston (17) suggests; 
"Possibly an examination of differences among fraternities appears 
to be a more fruitful area for investigation. Differences between 
individual fraternities and chapters have been lost in the total 
approach to the problem of academic achievement of fraternity 
members." 
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CHAPTER III. METHOD 
The purpose of the study was to contribute to a bettar understanding 
of the freshman pledge living in a fraternity facility. Selected data 
were gathered on the reasons pledges joined particular fraternities, 
pledge evaluations of chapter operations, pledge patterns of time allo­
cation, and scholastic achievement of freshman pledged living in fraternity 
facilities. The differential effects of fraternity group environments on 
the academic performance of freshman pledges were explored through the 
analysis of these data. 
This chapter contains a description of the methods and procedures 
used to gather and interpret the data and describes the major facets of 
the study: the university study, development of fraternity questionnaires, 
determination of the population, description of the sample, collection of 
data, treatment of data, and analysis of data. 
The University Study 
In 1968 Jones (35), working in the Student Affairs Research Office 
at Iowa State University, began studying the way in which members of the 
undergraduate student body allocated their time to twenty standardized 
categories of activity. A short description of these categories follows: 
1. Sleep; includes naps, all unconscious time. 
2. Meals ; includes all time spent in grocery shopping, meal 
preparation, eating, and conversing at the table; (dishwashing 
and cleaning up belong in category 6) also includes pizza or 
sandwiches at times other than regular mealtime. 
3. Study; for regular classwork. 
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4. Class ; regularly scheduled classes for credit or audit, also 
field trips, labs; consider a 1-hour class as 1 hour long 
(not 45 min.). 
5. Personal grooming. hygiene and care of clothing ; includes all 
activities associated with personal grooming and clothing — 
laundry, ironing, shopping for clothing or personal needs (not 
food), and trips to the dry cleaners and shoe repair. Doctor, 
dentist, and hair dressers appointments, haircuts included here. 
6. Maintenance of home, family and/or personal belongings — not 
clothing; includes housekeeping, repair of furniture and 
appliances, working on the car, shopping for needs of home or 
car; family activities include child care, family interaction 
(not necessarily conversation), playing with children, also 
keeping personal and family records; doing home chores. 
7. Transportation and waiting; includes any waiting, walking, 
driving or riding in a car, bus, train or plane for 15 minutes 
or more at a time. Any miscellaneous externally-imposed time-
consuming obligations would also fit in here (e.g., filling out 
this questionnaire). 
8. Employment; gainful employment for pay; regular or part-time 
job, assistantship, work-study, personal business income 
projects (e.g., babysitting, chores involved with livestock, 
etc.). 
9. Residence organization obligations ; duties or obligations to a 
house or residence organization; house or chapter meetings, other 
required meetings, phone duty, song practice, pledge meetings; 
(extra functions — not required — as the officer or committee 
member of such a group would belong in categories 14 or 15). 
10. Solitary relaxation; activities done alone (may be in the 
company of others — but involving little interaction), 
primarily at home and involving little physical activity — 
for purpose of relaxation (e.g., letter writing, reading for 
pleasure, watching TV, listening to music, playing musical 
instruments, reading magazines or newspapers, working on 
sedentary hobbies such as model cars, painting, other art). 
11. Conversât ion; activities centered around or for the sole purpose 
of conversation — includes talks with roommates or family 
members for 15 minutes or more at a time; bull sessions; card 
playing or other games involving much interpersonal interaction; 
appointments with advisors, instructors, or others which involve 
talking; telephone conversations. 
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12. Physical recreation; physical or athletic hobbies; (e.g., tennis, 
bowling, pool, swimming, hunting, fishing) also taking walks or 
preferring to walk rather than ride; body building exercises; 
also practice and participation in sports, athletic competition 
(does not include spectator activities which would either be 
category 16 or 18). May include dancing or any other activity 
involving physical participation over interpersonal interaction, 
13. Religious activities : church worship services, worship services 
at place of residence, also personal devotionary activities, Bible 
study; may include choir practice or participation in church-
affiliated organizations if these are of a primarily religious 
rather than extracurricular nature. 
14. Extracurricular and group activities ; voluntary participation 
in extracurricular activities where interaction with one or 
more persons is involved; includes committee and organization 
meetings; also may include meetings of a less organized nature 
but with specific purpose in mind; practicing, performing, or 
constructing as a member of an interacting group. 
15. Independent work on extracurricular projects and activities; 
work on extracurricular business which at the present time is done 
pretty much alone rather than in cooperation with others, includes 
responsibilities to committees, organizations, and activities; 
study for the above, independent preparation and practice for 
meetings or performances. 
16. Going out; (not dates) for relaxation — movies, spectator 
sports, parties, going downtown, also shopping for relaxation 
or fun; includes hosting activities; most drinking activities 
belong here. 
17. Concerts, lectures : "going out" but educational or cultural 
purposes implied — not regular required lectures or concerts; 
may include educational films. 
18. Dates ; may include going out with wife; all activities for 
purpose of being with and interacting with one person of 
opposite sex. 
19. Charitable service: buying or making gifts, running errands, or 
doing favors for people; doing volunteer work for a charitable 
organization or cause. 
20. Independent study; not for regular classwork — reading or 
study for own education or private interest; supplementary 
study not required for ordinary coursework. 
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The information obtained from Jones' time allocation study will enable 
academic advisors in the various colleges of the University to improve the 
academic counseling of students. It should also contribute to administra­
tive decisions regarding the development of programs to better meet the 
needs of students individually and collectively while they attend the 
University. 
This study utilizes in part instruments developed in the Jones time 
allocation study (see Appendix A). 
Student information questionnaire 
The Student Information Questionnaire was developed by Jones as a 
companion instrument to the time allocation sheets. The questionnaire 
contains 57 items and was used to gather background information on the 
student population at Iowa State University. These items are organized in 
five parts: background information, place of residence, activities, 
financial resources, and motivation and satisfaction. 
The entire questionnaire was administered, though many items were 
not considered directly relevant to this study. This was done for 
inclusion in the data bank being developed in the broader University 
research effort. Although there are questions which are not analyzed in 
this study, it was agreed that consistency in data collection justified 
the added effort. 
Daily activities sheet 
This time allocation instrument is a special IBM answer sheet developed 
by Jones. Each answer sheet covers an eight hour period of time divided 
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into 15 minute time blocks and into 20 activity categories. The answer 
sheet was identified by the respondent's social security number; at the 
bottom of each answer sheet the sample number of each week and the day of 
the week were coded. Red, green, and blue answer sheets were used to 
divide the 24-hour period into eight hour time blocks. Red sheets covered 
the time from 12 midnight to 8:00 a.m. Green sheets covered the time from 
8 a.m. to 4:00 p.m. Blue sheets were used from 4 p.m. until 12 midnight. 
This instrument was administered daily over a period of 10 weeks. 
The reason for including the time allocation instrument was to develop 
descriptive information concerning the actual behavior of the various 
pledge classes and the change in this behavior over time. 
Development of Fraternity Questionnaires 
Fraternity Questionnaires I and II were 27-item questionnaires 
administered at the beginning and conclusion of the study (see Appendix B). 
The questionnaires differed only in the directions given to the 
respondents; the items on the questionnaires were identical. Fraternity 
Questionnaire I directed the pledges to evaluate the items according to 
the influence each factor had on their decision to pledge that particular 
fraternity. Fraternity Questionnaire II asked the respondents to 
evaluate their chapter's operations during the time of the study. 
Items for the questionnaires were selected from a search of the 
literature in the field of fraternity affairs, several fraternity pledge 
manuals, and fraternity publications. Personal consultations were held 
with University faculty, staff and students in an effort to determine 
appropriate items and to clarify proposed items. 
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Preliminary drafts of Fraternity Questionnaires I and II were prepared 
and submitted to several faculty members, staff and students for comment. 
It was intended that items included in the questionnaires should relate 
to factors relevant to a pledge's selection of a chapter which also would 
be relevant to the evaluation of that chapter at the end of the study 
period. The questionnaires were cast in a Likert type format and 
respondents replied to the items on the questionnaires on the basis of 
strongly agree, agree but not strongly, disagree but not strongly, or 
strongly disagree (1). 
Determination of Population 
The population to be studied was defined as freshman male studënts 
pledged September 6, 1968, and living in 33 fraternity facilities at Iowa 
State University. A list of men pledged was obtained from the Office of 
the Dean of Students. The population selected was limited to pledges 
living in fraternity facilities because of the interest in determining the 
effects of fraternity environment on academic achievement. It was assumed 
pledges not living in fraternity facilities would not be affected by the 
fraternity environment to the same extent as those living in the facilities 
and they were therefore excluded from the study." It was determined that 
the total population in each fraternity rather than a sample would be 
used because of the differences in size of the individual pledge classes. 
Pledge class size varied from three to 30 members. 
Two fraternities did not take part in the study because they did not 
pledge freshmen during the formal rush period. Two other fraternities were 
eventually dropped from the study as a result of insufficient data. Thus, 
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31 of 35 fraternities on the Iowa State University campus took part in the 
study. 
In an effort to use as complete data as possible, all instruments 
completed by respondents in the study were utilized. Three hundred and 
ninety-five respondents completed the Student Information Questionnaire and 
Fraternity Questionnaires I and II. 
The male freshman pledge living in a fraternity facility during the 
time of the study was an average of 18 years of age. Approximately 13 
per cent of the sample reached their nineteenth birthday by the end of the 
study. 
The majority of pledges, 73.2 per cent, were residents of Iowa. Most 
of the students who were not Iowa residents came from the states of 
Illinois, Kansas, Minnesota, Nebraska and Wisconsin. Two pledges were 
from foreign countries. Approximately 56 per cent of the pledges came 
from home towns of less than 25,000 inhabitants while almost 57 per cent 
were members of high school graduating classes larger than 200 students. 
The academic aptitude or general level of intelligence of freshman 
pledges as measured by ACT and MSAT tests was generally higher on the 
average than for the total freshman class admitted in fall quarter 1968. 
This is shown below: 
Description of the Sample 
ACT MSAT 
N X N X 
Nonaffiliated freshman^ 
Fraternity pledges 
2,930 25.30 
395 26.16 
3,326 50.42 
395 51.98 
^Figures provided by the Counseling Service at the University. 
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There was, however, a wide range in average ability levels among the 
fraternity groups when the pledges were grouped according to fraternity 
affiliation. 
ACT MSAT 
N M N M 
Mean 31 26.14 31 52.20 
Standard deviation 31 1.50 31 5.48 
Range 31 31 
High 29.37 63.88 
Low 21.08 39.14 
As shown below, 44.6 per cent of the pledges taking part in the study 
were enrolled in the College of Engineering during the time of the study. 
A majority of the pledge classes had 40 to 50 per cent of their members 
enrolled in engineering. Of the 64 men enrolled in the College of 
Agriculture only 14 pledged fraternities with an agricultural orientation. 
College f % 
Engineering 176 (44.6) 
Science and Humanities 150 (38.0) 
Agriculture 64 (16.2) 
Home Economics 5 ( 1.2) 
Total 395 (100.0) 
Only 18.7 per cent of the pledges' fathers and 15.9 per cent of the 
mothers did not graduate from high school. Approximately 52 per cent of 
the fathers and 46 per cent of the mothers attended college. The majority 
of mothers are housewives and the majorfty of fathers are business 
executives, own their own business, are in sales work or are classified 
as professionals. About 17 per cent of the fathers are farmers. Of the 
23 men pledged to agriculturally oriented fraternities and taking part in 
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the study 12 had fathers engaged in farming. 
The major sources of finances for the pledge's college education 
during his first quarter of school were his own savings from employment 
and from parents, relatives and gifts. About 20 per cent of the pledges 
were receiving financial assistance through repayable loans and scholar­
ships. 
Parents were a major source of financial assistance for such expenses 
as,room, board, books and supplies, and tuition. The pledge, however, 
assumed a large portion of the costs of incidentals such as personal 
maintenance, entertainment and automotive expenses. A complete listing 
of educational expenses and sources of financial assistance is in 
Appendix C. 
Collection of Data 
The questionnaires used in the collection of data were printed or 
dittoed for the study. A meeting was scheduled at the beginning of the 
school year with all chapter presidents and pledge trainers to ask their 
cooperation and involvement in the proposed study. All chapter presidents 
and pledge trainers were present at the meeting. The purpose of the study 
was explained and packets containing Fraternity Questionnaire I and the 
21 sheets for the first week's recording of time allocation were distributed. 
Enclosed in the packet of materials was a letter to each pledge explaining 
the purpose of the study and requesting his cooperation (see Appendix D). 
Pledge trainers were asked to distribute materials to each pledge on 
i 
Sunday of each week during the 10 weeks of the study and to collect the 
materials at the end of each week. Several fraternities volunteered to 
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stuff packets and deliver them to each fraternity on Sunday prior to the 
beginning of the new week. They also collected packets from the previous 
week. 
On Monday of each week, data for the previous week were delivered to 
the Office of the Dean of Students. At that time the data were checked 
and filed. 
During the tenth week of the study, students received a packet of 
time allocation materials. Fraternity Questionnaire II, the Student Infor­
mation Questionnaire, and a letter thanking them for taking part in the 
study (see Appendix D). 
From the Student Counseling Service information on pledge's 
MSAT and ACT test scores was obtained. Decile rankings based on the 
student's rank in his high school graduating class and the student's fall 
quarter grades were obtained from the Office of the Dean of Students. 
MSAT 
The Minnesota Scholastic Aptitude Test (MSAT), 1957 edition, was 
used as a control variable for initial ability as an important factor in 
initial selection of pledges. The MSAT appraises scholastic aptitude or 
general intelligence with reference to requirements of most college 
curricula. The test is divided into three parts: reading comprehension, 
vocabulary, and verbal analogies. Students take the test during summer 
or fall orientation (26). 
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ACT 
The American College Testing Program (ACT) was used as a control 
variable for initial ability as an important factor in initial selection 
of pledges. Several scale scores are reported as well as an average or 
composite score. Previous research has indicated individual scale scores 
are not effective in predicting class grades or freshman grade point. 
Therefore, only the composite score was used as a control variable (26). 
High school rank 
Previous research has shown that the high school rank of the student 
is the most meaningful single piece of information in predicting academic 
achievement at Iowa State University. High school rank is an important 
selection variable used by fraternities in selecting pledges. Research 
has.shown high school rank is a good indicator of high school 
performance which is independent of the size of class and the quality of 
the school (26). 
G.P.A. 
The academic performance of pledge classes is shown by an accumulative 
Grade Point Average (O.P.A.) for fall quarter 1968. The G.P.A.'s of 
pledges of each fraternity were tabulated and averaged. This is a 
criterion variable and is used as the basis for determining differential 
effects of environment on academic performance. 
Treatment of Data 
Information on the Student Information Questionnaire and the 
f raternity questionnaires was placed on 80-column IBM cards and scored by 
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the IBM 1230 scoring machine. The time allocation materials were also 
scored. Through the use of the computer, the data from the time alloca­
tion materials were reduced to weekly summary cards for each student. 
Frequency counts, percentages, and means were obtained for all data. 
Analysis of Data 
Means and standard deviations were obtained for all items in the 
fraternity questionnaires, time allocation data. Student Information 
Questionnaire, and ability variables. Descriptive data from the Student 
Information Questionnaire were analyzed utilizing the means. The primary 
interest in this study was in the effect of group differences. Between-
group correlations based on fraternities as the units of study were used 
for analysis of relationships among the variables under study. 
Within-group correlation matrixes were run on all variables and the 
output was inspected. It is of interest to note that the general magnitude 
of the correlations was higher for the between-group matrix than for the 
within-group matrix indicating the importance of group factors. 
Intercorrelation matrixes were obtained from Fraternity Questionnaires 
I and II, the ability variables and for the time allocation variables to 
determine whether or not clustering of items would be of assistance in 
data reduction and in the interpretation of the data. To a degree 
clustering appeared feasible but since a between groups factor analysis was 
precluded by the small sample size relative to the number of items, in­
spection of the results at the item level became the mode of analysis. 
Within-group differences were larger in Fraternity Questionnaire I 
than in Fraternity Questionnaire II. Between-group differences were larger 
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in Fraternity Questionnaire II; thus. Fraternity Questionnaire II was used 
for interpretive purposes of the data and analysis of the Fraternity 
Questionnaire I matrix was abandoned. ! 
Inferences were based on significance tests of the between-group 
correlations obtained among the major variables. 
It should be pointed out the 20 scores obtained from the administra­
tion of the time allocation instrument are ipsative since for any 
individual subject they must add up to 100 per cent. Therefore, 
interpretation of proportions of variance accounted for should be made 
with caution since the correlation matrix generated from these scores is in 
part determined by the ipsative character of the scores. 
As a last step the statements from Fraternity Questionnaires I and II, 
the ability variables, the time allocation scores and the grade point 
average performance measure were correlated with each other on an item by 
item basis to determine significant relationships among those items as a 
test of the general hypothesis of the study. 
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CHAPTER IV. FINDINGS 
The report of findings was arranged In five sections: pledges* 
academic aspirations, perceptions and evaluations of fraternities by 
pledges, pledges' allocation of time during study, pledges' satisfaction 
with environment, and relationship of variables studied to academic 
achievement of pledges. 
Pledges' Academic Aspirations 
In the Student Information Questionnaire pledges were asked, "What 
do you see as your main reason for originally choosing to go to college?" 
As shown in Table 10, pledges indicated the major reasons they decided 
to go to college were the need for training for a particular career 
(31.1 per cent) and a desire to obtain a better job and have job security 
(29.1 per cent). A total of 17.5 per cent of the students expressed an 
Interest in gaining knowledge and information as a reason for attending 
college. 
Table 10. Pledges' major reason for going to college 
Reason ^ Per cent 
Other people expected me to 54 (13.7) 
I need the training for a particular career 123 (31.1) 
I didn't have anything better to do 8 (2.0) 
I didn't want to be drafted 4 (1.0) 
I wanted to find the right person to marry 1 (0.3) 
I wanted to increase my social standing, my own 
personal value 12 (3.0) 
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Table 10 (Continued) 
Reason f Per cent 
I wanted to be able to get a better job, have 
job security 115 (29.1) 
I wanted to gain knowledge and information 69 (17.5) 
I wanted to expose myself to new experience 8 (2.0) 
I wanted to have a good time 1 (0.3) 
After attending Iowa State University for 10 weeks, there was an 
apparent shift in the pledges' goals. Pledges were asked, "Now that you 
are here, what do you see as your main emphasis?" When the pledges first 
entered the University they were job oriented. As shown in Table 11, 
after 10 weeks the percentage dropped to 17 per cent of the sample who 
said they were in college in order to increase their earning power. 
Table 11. Pledges' major emphasis in college career after 10 weeks in 
school 
Major emphasis f Per cent 
None, I'm here because other people want me to be here 33 (8.4) 
I want to increase my earning power 67 (17.0) 
I'm looking for the right person to marry 3 (0.7) 
I want to develop social contacts and have a good time 9 (2.3) 
I want to develop or exercise my personality, leadership 
and interpersonal skills 29 (7.3) 
I want to develop myself intellectually and gain in 
knowledge and information 95 (24.1) 
I want to develop and exercise special abilities and 
skills 68 (17.2) 
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Table 11 (Continued) 
Major emphasis f Per cent 
I want to prepare myself to provide a contribution to my 
major field 51 (12.9) 
I want to prepare myself to provide a contribution to 
society as a whole 3 (0.7) 
I want to provide a service to the university and 
community 37 (9.4) 
Asked "What is the highest academic degree that you plan to obtain?", 
only 6.7 per cent of the sample stated they did not plan to finish a four 
year academic program and obtain an academic degree. Approximately 36 
per cent of the sample plans to complete requirements for a bachelor's 
degree. A finding that was not anticipated was that 57.2 per cent of the 
sample planned to continue their education beyond the bachelor's level. 
About 38 per cent stated they planned to complete a master's degree, and 
almost 12 per cent of the sampled planned to continue their education in 
a professional curriculum. See Table 12. 
Table 12. Aspiration of pledges for academic degree 
Degree f Per cent 
None 27 (6.7) 
Bachelor's (B.S. or B.A.) 142 (35.8) 
Master's (M.S. or M.A.) 149 (37.7) 
Ph.D. or Ed.D. 33 (8.4) 
DVM 17 (4.7) 
Professional (M.D., D.D.D., L.L.B.) 27 (6.7) 
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Perceptions and Evaluations of 
Fraternities by Pledges 
The initial perception of pledges and their later evaluation of the 
fraternity chapter changed markedly in a number of ways. Table 13 presents 
the overall item means for each of the fraternity questionnaire items at 
the beginning and at the end of the study. Because the interest in this 
study was in between-group differences and the units of analysis are 
fraternity chapters, the data presented in this table represent the means 
of the fraternity averages, thereby equating for different sample sizes 
from fraternity to fraternity. Nevertheless these results were quite 
similar to those obtained when means were computed on the basis of the 
total sample of individual pledges. 
Table 13. Change in mean ratings on fraternity questionnaires 
administered Time I and Time 11^ 
Time I Time II Mean ct 
Item SlI *Il" 
10-37 Intramurals 2.04 .32 2.41 .30 .37 
17-44 Co-op national 1.98 .30 2.31 .40 .33 
16-43 Support national 1.93 .36 2.22 .38 .29 
12-39 Campus offices 1.82 .29 2.07 .40 .25 
13-40 Activities 1.69 .29 1.93 .32 .24 
11-38 Honoraries 1.81 .31 2.00 .39 .19 
15-42 Pledge training 2.13 .27 2.31 .35 .18 
19-46 Music 1.88 .26 2.04 .35 .16 
18-45 Social life 2.41 .36 2.52 .20 .11 
20-47 Etiquette 2.48 .18 2.59 .23 .11 
9-36 Housing 2.26 .31 2.34 .34 .08 
25-52 Achievements 2.14 .32 2.21 .39 .07 
23-50 Dating 2.38 .26 2.42 .27 .04 
^Scale based on: Strongly agree = 0; 
Strongly agree - 3. 
Disagree = 1; Agree = 2 ; and 
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Table 13 (Continued) 
Time I __Time II Mean change 
Item Xll ^11 =11- X 
8-35 Help-courses 2.39 .24 2.42 .26 .03 
2-29 Spirit 2.78 .11 2.36 .29 -.42 
7-34 Study environment 2.59 .23 2.17 .29 -.42 
24-51 Morals 2.28 .23 2.00 .29 -.28 
26-53 Pledge/active rel. 2.49 .23 2.21 .45 -.28 
1-28 Unity 2.65 .19 2.38 .36 -.27 
3-30 Loyalty 2.68 .17 2.42 .27 -.26 
5-32 Friendliness 2.80 .14 2.64 .28 -.16 
6-33 Concern-grades 2.65 .18 2.49 .24 -.16 
14-41 Internal org. 2.55 .18 2.39 .27 -.16 
22-49 Broad interests 2.70 .16 2.57 .22 -.13 
21-48 Interesting friends 2.66 .26 2.53 .29 -.13 
27-54 Ideals 2.55 .31 2.46 .28 -.09 
4-31 Leadership 2.61 .18 2.56 .25 -.05 
Initial perceptions 
Pledges chose to join their fraternities on the basis of a perception 
of the organizational strength and esprit de corps of the chapter and 
because of the chapter's apparent concern for an academic environment. 
As shown in Table 13, pledges had high expectations in certain areas when 
they pledged their fraternity. Such considerations as friendliness and . 
courtesy to visitors, unity within the chapter, the spirit and enthusiasm 
of the members, the loyalty of the members to each other, the chapter's 
concern about grades and the maintenance of an academic environment, the 
chapter as a place to develop broadening interests, and the chapter as a 
place to meet a cross-section of interesting friends were given high 
ratings by pledges as reasons for joining the fraternity they pledged. 
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Although items on social development received high ratings, they 
were rated lower than items concerned with the organizational strength and 
the esprit de corps of the chapter. 
The organizational strength and esprit de corps of the chapter as 
shown by unity within the chapter, spirit and enthusiasm, loyalty of 
members to each other, leadership within the chapter, and good internal 
organization received ratings of 2.55 and above on a 3.00 scale. 
Items dealing with extracurricular activities such as membership in 
honoraries, campus offices, music and singing, and participation in 
activities such as publications and drama were not rated highly by 
fraternity pledges as reasons for deciding to pledge a fraternity. These 
factors grouped together tend to show that the men did not base their 
decision to pledge for reasons of becoming involved in extracurricular 
activities. 
The pledges also selected their fraternities for reasons other than 
the support or relationship of the local chapter to the national organiza­
tions. The name of the fraternity per se had little value. The two items 
dealing with national fraternity support and cooperation were among the 
lowest ratings on the 27 items. 
It is interesting to note that only nine items were rated lower than 
the item on housing as a reason for joining a particular fraternity. 
Evaluation of chapters 
In general the ratings of items at the end of ten weeks were higher 
than those at the beginning of the study. Although there were decreases 
in mean ratings of variables relating to chapter esprit de corps and 
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academic environment, these items still remained at very high levels. 
Only one factor, participation in activities such as publications and 
drama, received a rating below 2.00. Fraternity operations were rated in 
a positive manner by the pledges. 
Items such as cooperation with the national fraternity and support 
from the national fraternity which received low ratings in terms of 
initial perceptions of pledges received high ratings at the end of the 
ten week period. The single largest mean increase from Time I to Time II 
was .37 on the item dealing with participation in intramural activities. 
Although pledges were relatively neutral on intramural participation as a 
basis for joining a fraternity, they found this to be a positive factor 
in the total evaluation of fraternity operations at the end of ten weeks. 
It is interesting to note the change from initial perception to the 
evaluation of chapter operations on items dealing with fraternity 
participation in activities and those items dealing with social development. 
Although these items change in a positive fashion, the differences are 
relatively small. 
The means of items dealing with chapter unity and academic environment 
were far below the initial mean perceptions of the pledges. The mean 
decrease in both items was .42 at the end of ten weeks. The means 
remained however at 2.36 and 2.17 respectively. Thus, the pledges agreed 
that the fraternity was doing an adequate job in these areas, but they 
did not "agree strongly" in this evaluation. Although pledges received 
about as much help in their course work as they expected they did not 
feel their chapter was as concerned about grades as they initially 
perceived it to be. Concern about grades, however, still received a mean 
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rating of 2.49. Pledges in general seemed to be more dissatisfied with 
the study environment in their evaluations of the total academic environ­
ment. 
Pledges' Allocation of Time During the Study 
The average weekly expenditure of time by fraternity pledges to the 
20 standardized activity categories used in the study is presented in 
Table 14. 
Table 14. Average weekly expenditure of time by fraternity pledges in 
standardized time allocation categories 
â 1) 
Category Hours Per cent 
Sleep 52. 72 31. 38 
Study 31. 30 18. 63 
Class 21. 13 12. ,58 
Meals 9. 11 5. 42 
Residence organization obligations 7. 19 4. ,28 
Transportation and waiting 6, 96 4, ,14 
Conversation 6. 77 3, 85 
Solitary relaxation 6. ,13 3. 65 
Going out (not dates) 5. ,78 3. ,44 
Dates 5. ,07 3. 02 
Personal grooming and care of clothing 4. ,92 2. 99 
Physical recreation 2. 55 1, .52 
Extracurricular meetings and group activities 2, .17 1. 26 
Maintenance of home and personal belongings 2. 17 1, .26 
Independent study .77 .46 
Employment .73 .44 
Independent work on extracurricular projects and 
activities .65 .39 
Religious activities .39 .24 
Concerts, lectures .14 .08 
Charitable service .12 .07 
^Hours rounded to nearest .01. 
Percentages rounded to nearest .01. 
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Sleep 
Pledges averaged 52.72 hours of sleep per week. Sleep correlated 
-.51 with residence organization obligations. 
Academic time 
Total academic time, class and study, averaged 52.43 hours per week 
during the fall quarter. Study comprised 18.63 per cent of the pledges' 
total academic time per week. This is about 4.5 hours of study each day. 
Study time correlated with independent study, conversation or "bull 
sessions", and solitary relaxaticz -.41, -.44, and -.61 respectively. 
Residence organization obligations 
Obligations to the fraternity accounted for approximately 7 hours of 
the pledges' time each week on the average. Pledge meetings, house 
duties, work sessions, song practice, and similar activities made up most 
of this expenditure of time. The pledges on the average spent almost as 
much time, 6.96 hours, getting to and from class and in idle time waiting 
for transportation as they spent in completing chapter obligations. 
Conversation or "bull sessions" accounted for 6.77 hours per week. 
Dating patterns 
During fall quarter, less than 10 per cent of the pledges in the 
sample were not dating and, 7.6 per cent of the pledges were dating one 
girl steadily. Approximately 27 per cent of the sample were dating girls 
at home. About one-fourth of the sample dated frequently. The majority, 
63.8 per cent of the sample, dated girls on the Iowa State University 
campus. 
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Table 15. Dating patterns of freshman pledges at ISU 
Response f Per cent 
Generally don't date 37 (9.4) 
Date girl at home 106 (26.8) 
Date occasionally - no ties 123 (31.1) 
Date frequently - no ties 99 (25.1) 
Date one girl steadily at ISU 30 (7.6) 
Pledges spent on the average 5.07 hours per week on dates. None of 
the time allocation categories correlated with dates. 
Participation in extracurricular activities 
In the Iowa State University student handbook, The Chart, freshmen 
are told that in order that they may develop good study habits during their 
first quarter of attendance, they should not take part in any activities 
which do not carry university credit (14). It would appear from infor­
mation in Table 16 this advice goes unheeded. More than 80 per cent of 
the pledges in the sample participated in one or more activities during 
their initial quarter at Iowa State University. Approximately 43 per cent 
of the sample participated in two or three extracurricular activities. 
The mean average of extracurricular activities participated in by 
freshman pledges during fall quarter was 1.6 activities. 
Pledges on the average spent 2.82 hours per week at extracurricular 
iiicetlnj'S and activities and in independent work on extracurricular projects 
and activities. Extracurricular activities and independent work on 
activities and projects correlated .37. 
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Table 16. Number of organized activities participated in during fall 
quarter 
No. of activities f Per cent 
0 72 (18.2) 
1 125 (31.5) 
2 117 (29.5) 
3 52 (13.2) 
4 20 (5.1) 
more than 5 9 (2.5) 
Pledges' Satisfaction with Environment 
At the conclusion of the ten weeks of the study, the pledges stated 
they were satisfied in general with Iowa State University. As shown in 
Table 17, 76.5 per cent of the students were satisfied with the university 
environment. Only 18.1 per cent expressed any dissatisfaction with the 
University. Although pledges were satisfied with the University, they 
Table 17. Pledges satisfaction with Iowa State University 
Response 
Satisfied 
Somewhat satisfied 
Don't know 
Somewhat dissatisfied 
Dissatisfied 
f Per cent 
180 (45.6) 
122 (30.9) 
22 (5.7) 
51 (12.9) 
20 (5.2) 
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were not as satisfied with their management of their own time. See Table 
18. Only 56.2 per cent of the sample were satisfied with their management 
of time. Approximately 36 per cent of the sample expressed dissatisfaction 
with their management of their own time. This seems to be a reflection 
upon their own behavior rather than dissatisfaction with the University. 
Table 18. Pledges' satisfaction with their management of time 
Response f Per cent 
Satisfied 76 (19.2) 
Somewhat satisfied 146 (37.0) 
Don't know 32 (8.1) 
Somewhat dissatisfied 99 (25.1) 
Dissatisfied 42 (10.6) 
Pledges do not lay blame for their dissatisfaction with their 
management of their own time upon their place of residence. Approximately 
70 per cent of the pledges in the sample were satisfied with their living 
quarters with respect to spending time as they desired. Only 23.8 per cent 
felt their present living quarters were undesirable with respect to 
spending time as they desired. 
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Table 19. Pledges' satisfaction with present living quarters with 
respect to spending time as desired 
Response f Per cent 
Satisfied 155 (39.2) 
Somewhat satisfied 122 (30.9) 
Don't know 24 (6.1) 
Somewhat dissatisfied 56 (14.2) 
Dissatisfied 38 (9.6) 
This finding is further emphasized in Table 20. Pledges expressed a 
feeling that they got along well with the people with whom they lived in 
reference to spending time as they wished. While approximately 86 per cent 
of the sample felt they got along fairly well with the people with whom 
they lived in reference to spending time as they wished, the sample split 
evenly between the response of "great" and all other responses. 
Table 20. How do you get along with the people with whom you live in 
reference to spending time as you wish? 
Response f Per cent 
Great 197 (49.9) 
Pretty good 142 (35.9) 
Okay 43 (10.9) 
Not so good 10 (2.5) 
Bad news 3 (.8) 
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The Relationship of Variables Studied to Academic Achievement 
Time allocation and academic achievement 
The fraternity questionnaire items dealing with chapter participation 
in activities such as publications and drama, and campus offices, tended 
to correlate with the time allocation categories of independent work on 
extracurricular projects and activities and extracurricular meetings and 
other group activities, while they correlated negatively with time spent 
in solitary relaxation. The construct validity of these two measures is 
enhanced by these findings since the behavioral data on actual 
expenditure of time does relate to the ratings of the chapter on these 
attributes. It is of interest to note that the one time allocation 
activity that correlated significantly with grade point average of the 
fraternity pledge class was the one indicating time spent on independent 
work on extracurricular projects and activities, this being a positive 
correlation. Since no significant relationship was obtained between study 
time and the mean grade point average of the fraternity chapter, the 
question arises as to what would make a difference in the ordering of 
chapters in terms of their performance in acquisition of grades. While 
time allocation does not seem to make an important difference in this 
regard, the perceptions of the fraternity groups were correlated highly in 
a number of instances with the overall grade point averages. 
Fraternity questionnaires and academic achievement 
The table of inter-correlations between the three input measures and 
the criterion of grade point average with the items on the fraternity 
questionnaire given at Time I are contained in Appendix G. In general. 
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these correlations, while many of them were significant, indicate a lower 
degree of relationship than those obtained between these variables in the 
fraternity questionnaire obtained at Time II. This is consistent with the 
expectation that the perceptions of the fraternity chapter obtained at 
the outset were probably less valid and reliable than those obtained after 
ten weeks of living within the fraternity group. 
In all, 21 of the 27 items on the Fraternity Questionnaire II yielded 
significant relationships with this criterion measure. Variables dealing 
with general housing facilities, intramural athletic participation of 
the group, the two items dealing with relationships with the national 
organization, and two items dealing with social aspects including a place 
to meet a cross-section of interesting friends and use of the fraternity 
as a help in meeting coeds and dating did not yield significant relation­
ships with grade point average. 
The best predictors of grade point average were those items concerned 
with intragroup relationships, loyalty of members to each other, music 
and singing, pledge/active relationships, and spirit and enthusiasm, which 
correlated .64, .63, .62, and .58 respectively. Unity within the chapter 
was significant, .47, and was correlated with the items on chapter unity 
and spirit and enthusiasm. 
Next in magnitude of relationship to grades were the items, concern 
about grades and participation in activities such as publications and 
drama, .57 each. Study environment correlated with grades, .43, and this 
item was correlated with the item concern about grades. Leadership within 
the chapter and the adequacy of the pledge training program were of 
equivalent magnitude yielding correlations of .56. 
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Good internal organization and provision of a place where a pledge 
could develop broadening interests correlated with the grade point 
variable .52. Encouragement of good moral standards, help in course work, 
and holding of various campus offices correlated with grade point average, 
.51, .49, and .49 respectively. Membership in honoraries correlated with 
grade point average .48 and grades with campus offices of various sorts 
.49. These items were highly correlated with participation in activities 
such as publications and drama. 
Development of social poise and etiquette, social life and parties, 
and chapter's friendliness and courtesy to visitors correlated .42, .41, 
and .39 respectively with grade point average and these items were inter-
correlated with music and singing, a place to meet a cross-section of 
interesting friends, .29, as a place to develop broadening interests, .52, 
and as a help in meeting coeds and dating, .22. 
The two variables dealing with relations with national organizations 
did not correlate with grade point average although significant correla­
tions were obtained between these items and two of the three ability 
input measures. (See Appendix G.) 
Correlations between ACT, USAT and high school rank with fall quarter 
grade point average across group means were .19, .58, and .69 respectively. 
Correlations between these measures, the group factors, and the time allo­
cation variables are presented in Tables 27 and 28. 
The best single predictor of academic success at Iowa State has been 
found to be high school rank. It is also the only predictor variable 
available to fraternities at the time they select pledges. Tests were 
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made to partial out this measure of ability. In almost all cases this 
lead to higher correlations than those reported. The controlling variable 
for ability was therefore dropped from further consideration. 
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CHAPTER V. DISCUSSION 
The purpose of the study was to investigate the differential effects 
group environments in the individual fraternities have on the academic 
performance of freshman pledges. 
Discussion of the findings is arranged in seven sections; pledges' 
academic aspirations, pledges' perceptions of fraternities, pledges' 
evaluations of fraternities, pledges' allocation of time during the study, 
pledges' satisfaction with environment, the relationship of variables studied 
to academic achievement, and recommendations for further study. 
Pledges' Academic Aspirations 
A career orientation as an educational goal of the majority of pledges 
when they entered the University is not an unexpected finding. As was 
shown by the research of Lozoff (41) and Scott (57), people who join 
fraternities tend not to be intellectually oriented. A career orientation 
as an educational goal is consistent with previous research findings of the 
Iowa State University Counseling Service. They administered entrance tests 
to all freshman students prior to the beginning of classfall quarter. 
Test results of freshman students enrolled in September 1968 .showed that 
approximately 49 per cent of the freshman male students said they wanted 
to be very well-off financially and about 63 per cent wanted to succeed in 
their own business. At the same time, 80.5 per cent stated they wanted to 
develop a philosophy of life. 
The pledges' desire to gain a friendly, loyal and enthusiastic group of 
friends is evidenced by their responses to items on Fraternity Questionnaire 
I. This contrasts with their career-orientation goals, which encompass 
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getting a better job and having job security, as indicated by responses on 
the Student Information Questionnaire. If it can be assumed that a large 
majority of the pledges in the sample responded in the affirmative to the 
philosophy of life objective during pre-college testing, this apparent 
discrepancy in lifetime goals, career and financial success versus a more 
humanitarian approach to life, might be explained. The Student Information 
Questionnaire did not give the pledges an opportunity to indicate their 
desires for developing a philosophy of life as an educational goal. 
Pledges' Perceptions of Fraternities 
Most freshman students who participate in the formalized rush program 
at the beginning of the school year and who plan to pledge a fraternity are 
pledged to one of the 35 groups. It is generally said by members of 
fraternities that any man who wants to join a fraternity will find a 
fraternity that meets his needs. During the last five years only 25 men 
wishing to pledge a fraternity were not pledged during the formalized rush 
period. The majority of these men were eventually pledged. 
Frequently parents visit the campus with their sons during the summer 
months and make inquiries about fraternities. The one question most 
frequently asked administrative staff by parents is "Which fraternities 
maintain good academic aveiages?" One gets the feeling that the student is 
frequently under pressure from the parents to join a fraternity with a high 
academic achievement record and strong academic environment. Often the 
son says very little during these visits. As a result of this parental 
concern it is possible that some of the freshman's perceptions of the 
fraternity he wishes to pledge are influenced by the parents. To what 
70 
extent this was true was not tested. 
Fraternity Questionnaire I was given to the pledges two days after 
they had pledged a fraternity. At that time, their perceptions of the 
fraternity probably were still vague. Fraternities admit that the 
formalized rush program and the recruitment process are superficial in 
that the pledges are not knowledgeable about fraternities. During the 
recruitment process the fraternity men are on their best behavior. They 
are providing for every need of the freshmen. Meals are better than usual 
and the atmosphere is friendly and carefree. There is much activity and 
conversation. It is understandable, therefore, that the mean ratings on 
certain items evaluated by pledges such as loyalty of members to each 
other, the unity within the chapter, and friendliness and courtesy to 
visitors might be spuriously high. Probably the worst that can be said 
about the recruitment process and the selection of pledges is that 
fraternities tend to oversell their product. 
Fraternity presidents reported that students in the sample studied 
were more serious than the students participating in the formalized rush 
program in previous years. The students asked penetrating questions and 
were unwilling to be hurried in their decision on which fraternity to 
pledge. 
In prior years many fraternities based their formalized rush program 
and the recruitment process on fraternity academic averages, campus offices 
held by members of the fraternity, fraternity involvement in campus 
activities, lavish parties and girls. In the 1968 formalized rush program 
many fraternities found prior practices were no longer sufficient. Those 
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wanting to pledge a fraternity were looking for more than a fraternity 
involved in campus activities. As shown by the responses to Fraternity 
Questionnaire I the freshmen were looking for friends. They wanted to 
pledge a fraternity that was "man" centered. They wanted to interact with 
interesting people who were friendly and loyal. Although activities and 
social life were important they were secondary to other characteristics. 
This finding contradicts many preconceived notions of why men join 
fraternities. 
Pledges * Evaluations of Fraternities 
There were differences in the rank ordering of items on Fraternity 
Questionnaires I and XI. This is understandable. Initially the pledges 
rated items relating to esprit de corps, academic environment and strong 
organization as "strongly agree". At the end of ten weeks these items were 
rated "agree, but not strongly". This latter response is probably a more 
realistic perception. 
Throughout the year fraternity presidents visited the Office of the 
Dean of Students seeking solutions to problems existing within their 
respective chapters. In 1968, more than in any other year since 1964, 
fraternity presidents raised questions concerning problems with pledge 
classes. Often they were concerned that the pledge class was not developing 
a pledge class unity. The men seemed to be more individualistic in their 
behavior. Although this probably was true to a certain extent, it was also 
apparent that the pledges were looking for close personal relationships 
with all members of the chapter and were not impressed with some of the 
traditional activities of pledge classes. This is evidenced by the fact 
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that in 1968 there were fewer pledge trips to other chapters or to cities 
and states where the legal drinking age is under 21. 
Many fraternity presidents stated during the time of the study that 
the pledges often questioned the value of the fraternity experience. They 
also questioned their own worth. On at least three occasions pledge classes 
in several fraternities threatened to walk out on the fraternity. Grievances 
generally were centered on issues of relationships between pledges and 
actives and the seeming lack of purpose in all that they were doing. 
During interviews with fraternity pledge presidents one remarked, 
"They ought to treat us as men not as boys who have to be led. We lost 
several men this quarter primarily because of the pressure the actives 
put on us and their lack of trust in us. Most of us are questioning why 
we are here." 
Another pledge said, "Our pledges are enthusiastic. We have a good 
pledge class. There are no fears of reprisals from members of the chapter. 
A pledge feels he can talk to an active on a 'man to man' basis. During 
our pledgeship we have had some very good discussions on the essence of 
fraternity, not only in pledge meetings but in 'bull sessions'." 
These remarks seem to be the key to successful fraternity pledgeship 
in the future, since the pledge classes in the above two fraternities were 
in the lower and upper extremes respectively in levels of academic achieve­
ment. 
The pledges "treated as boys" evaluated the organizational strength 
and esprit de corps at lower levels than in the fraternity where the 
pledges were "enthusiastic". Although pledges in the fraternity with high 
esprit de corps initially were not greatly interested in participation 
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in student activities, their participation was at a very high level. The 
men in the fraternity who were "treated as boys" did not participate in 
activities. 
One explanation for pledges' increased interest in student activities 
is that participation in activities can help create feelings of belonging, 
loyalty, spirit and enthusiasm. Although a cause and effect relationship 
may not exist, the data indicated a correlational relationship between 
esprit de corps, extra-curricular activities and academic achievement. 
The data also suggest that Lozoff's (41) finding of diversity in 
behavior and beliefs within and among fraternities is part of the fraternity 
experience at Iowa State University. This could have important implica­
tions for fraternity programming. In order to maintain an environment that 
will continue to provide a cross-section of interesting friends and a place 
where broadened interests can be developed fraternities may have to give 
strong consideration to developing programs for small interest groups. If, 
as suggested above, participation in activities helps create feelings of 
belonging, loyalty, spirit and enthusiasm, a total approach to the develop­
ment of fraternity programs would seem to be ineffective in meeting the 
developmental needs of fraternity members. 
Pledges' Allocation of Time During the Study 
It was hypothesized that a study of pledge class behavior patterns 
would yield significant between-group variance which could in turn be 
related to the effects of pledgeship in different groups on academic 
achievement. Data from the time allocation instrument, however, did not 
generally relate significantly to between-group differences in academic 
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achievement. Only one item, independent work on extracurricular projects 
and activities, was significantly correlated with the academic achievement 
of fraternity pledges at the end of fall quarter. This item comprised only 
0.39 per cent of the students' total time during the ten weeks of the study. 
The practical significance of this item, therefore, is questionable as is 
the statistical significance since this is one of 20 subscores which were 
systematically correlated with group grade point average. Nevertheless, 
the item is conceptually interesting considering the strong findings 
obtained in the relationship between grade point average and items from the 
fraternity questionnaires dealing with organizational strength and esprit 
de corps and extracurricular activities. Beyond this, the time allocation 
data are also of descriptive interest. 
Fraternities are often criticized by non-fraternity people as 
detracting from the educational mission of the university. Although at 
Iowa State University serious consideration has not been given to 
prohibiting freshmen from pledging a fraternity at the beginning of the 
school year, it has been a topic of discussion for many years in various 
university committees. The alleged justification for such a policy is 
that fraternities are hindering the adjustment and academic progress of 
freshmen due to the non-intellectual demands placed on freshmen and to 
the amount of time that must be given by the pledge to the fraternity 
during the time of his pledgeship. The data do not support the contention 
that fraternity pledgeship is a hindrance to academic achievement nor does 
the pledge seem to be overly burdened by obligations to the fraternity 
which might affect his academic achievement. 
Fraternities are often accused of not permitting pledges to obtain 
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enough sleep. During the fall quarter, most pledge classes voted to have 
late-night work sessions beginning at 1 a.m. Saturday morning. In some 
chapters these work sessions lasted until 5 or 6 a.m. This time was 
selected by the pledge classes in preference to other times of the day 
during the weekend; they chose to forego a few hours' sleep rather than to 
sacrifice time in other activities. Although between-grqup differences in 
amount of sleep correlate -.51 with residence organization obligations, it 
is clear from the data that the amount of sleep pledge classes get is not 
systematically related to the amount of time they spend studying, nor does 
it relate to the pledge class grade point average. 
As was shown in Table 14 pledges spend 52.43 hours per week in academic 
obligations. This includes class and study time and accounts for about 31 
per cent of the pledges* total time allocation during the ten weeks of the 
study. This is higher than has been reported in most other studies. One 
explanation may be that about two-thirds of the fraternities on the Iowa 
State University campus have required study hours for first quarter fresh-
zan pledges. This means that pledges are required to be in their rooms, at 
the library or at some other place of study during specified times of the 
day or evening. In many chapters required study hours are from 7:00 -
10:30 p.m., Monday through Friday. It is unlikely that the pledges engage 
in uninterrupted study, yet is was observed that pledges of some chapters 
frequently blocked out the entire required study period on the daily 
activity sheet. Interviews with pledge presidents confirmed this was 
being done. A conservative estimate of the over-estimation of study time 
would be 5 to 10 per cent of the study time recorded by the pledges. 
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Fraternities are often criticized as being overly social yet it does 
not appear from the data that the social activities of pledges as shown in 
their dating patterns is excessive. If Bolton and Kammeyer's (6) finding 
on dating patterns holds true and an average date lasts for approximately 
five hours then it can be assumed that pledges on the average had the 
equivalent of one date per week. Pledges spent more time going out with 
members of their own sex than with women. This finding tends to support the 
notion that pledges as shown by their responses on Fraternity Questionnaire 
II were more interested in developing close relationships and interacting 
with members in a fraternity chapter who were friendly, loyal and 
enthusiastic than in joining a fraternity in order to develop relationships 
with members of the opposite sex. It is interesting that dating did not 
correlate significantly with any other variable in the study. 
Pledges' Satisfaction with Environment 
The pledges are generally satisfied with Iowa State University. 
Since the majority of the sample studied came to the University for 
educational reasons, this can be interpreted to mean that the University 
is providing what they feel is necessary to meet their educational 
objectives. As shown in Table 18, however, they do not appear to be 
entirely satisfied with their own management of time. This may mean 
that the pledges feel they are not responding effectively to their total 
environment, be it the University or the fraternity. A large majority of 
the pledges also felt there was room for improvement in their time 
expenditure as it related to the fraternity. 
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The pledges perceived the fraternity as having an academic environment 
where close personal relationships could be expressed in an atmosphere 
unified by spirit, enthusiasm and fraternal intra-group relationships. 
Interpretation of the data suggests that the fraternity environment, 
though capable of influencing human behavior, is not totally effective due 
to inconsistencies in the fraternities' execution of their stated ideals. 
Evidence for the construct validity of the Student Information 
Questionnaire and Fraternity Questionnaire II comes from the consistency 
in perceptions and evaluations of the fraternity environment. Chapter 
environment as expressed by the chapter esprit de corps correlates sig­
nificantly with academic achievement. 
The Relationship of Variables Studied to Academic Achievement 
Study time did not correlate significantly with academic achievement 
across group means. Something other than the students' use of time during 
the period of the study, therefore, was accounting for the differential 
effects of academic achievement in the rank ordering of fraternity pledge 
classes. 
The best predictors of grade point averages were those items concerned 
with intra-group relationships. It would appear that the differential 
effects of academic achievement among fraternity pledge groups can be 
explained best by the differences in the peer group relationships and 
attitudes that exist within fraternity chapters. The only item with 
academic-related content to correlate significantly with academic achieve­
ment was concern about grades. 
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Leadership within the chapter, the adequacy of the pledge training 
program, good internal organization, a place where broadened interests can 
be developed and participation in activities such as publications and 
drama also correlated highly with academic achievement. This implies that 
a chapter with sound management and membership involvement in campus 
activities also is creating an environment which is conducive to good 
academic achievement. 
Items dealing with intra-group relationships together with sound 
management and membership involvement in campus activities suggest that the 
differential effects of academic achievement among fraternity pledge groups 
can be explained by differences in organizational strength and the esprit 
de corps among the chapters. Therefore, those groups in the sample which 
have a high degree of organizational strength and esprit de corps are 
those chapters producing a total environment that may be conducive to high 
academic achievement. 
Recommendations for Further Study 
There is a need for further research of fraternities at Iowa State 
University. The data resulting from this study have yet to be fully analyzed 
since the analyses presented deals with fraternities as the subjects of 
the study rather than individuals. Considerable data on the Individuals 
taking part in the study remain for further interpretation. This study 
gives some insight into the differential effects of pledgeship on 
academic achievement, yet there is more to the fraternity experience than 
the development and execution of academic objectives. The use of 
environmental and personality scales along with the instruments used in 
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this study would add much to the current knowledge about fraternities. 
A follow-up study should be undertaken to investigate behavior 
patterns of those men in the sample who depledged for academic reasons 
prior to the end of the academic year. Comparisons could be made with 
those remaining in the sample who were eventually initiated into the 
fraternities. 
A follow-up study utilizing the data from Jones' study (35) and 
this study should be undertaken to investigate differences between the 
behavior patterns of freshman pledges and non-pledges. 
A study similar to the one presented here which would utilize 
fraternity active members in place of pledges would give further insight 
into the total effect of fraternity membership on academic achievement. 
Extension of the data collection using the fraternity questionnaires 
and time allocation materials over a period of three quarters would be 
beneficial in determining whether behavior patterns change significantly 
during the academic year. 
A comparative analysis of the within-group differences utilizing data 
collected in this study may lead to further insight into the effects of 
fraternity pledgeship on academic achievement. 
An extensive analysis of the time allocation data should be under­
taken. Profiles on daily and weekly allocations of time would be useful 
in the development of chapter, fraternity system and University programs. 
One productive focus might be on the analysis of changes in activities over 
the ten week period. 
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CHAPTER VI. SUMMARY 
The study was concerned with the problem of investigating the effects 
of fraternity pledgeship upon the freshman pledge living in a fraternity 
facility. The study describes selected characteristics of fraternity 
pledges, their reasons for pledging particular fraternities, their 
evaluation of fraternity operations after ten weeks as a pledge and their 
allocation of time during the period of the study. Differential effects 
of group environments on the academic achievement of fraternity pledges 
were investigated. 
Summary of the Review of Literature 
Although there has been research on academic achievement in frater­
nities most studies have compared fraternity academic achievement with 
academic achievement in other types of residence units. There is 
inconclusive evidence on the effects of fraternity membership on academic 
achievement. With few exceptions there has been little effort to study the 
differential effects of academic achievement in living units within a 
residence classification such as fraternities. There is need for further 
study of differential effects within housing units of a particular type. 
The current literature does not adequately describe why or how fraternity 
environments may have differential effects on academic achievement. No 
studies were found which investigated student behavior patterns and their 
effect on academic achievement as shown by student allocation of time. 
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Summary of Method 
The population studied was defined as freshman male students pledged 
September 6, 1968, and living in 31 fraternity facilities at Iowa State 
University. 
The study utilizes in part several instruments developed by Jones 
(35). The Student Information Questionnaire contained 57 items and was 
used to gather background information. The questionnaire was organized in 
five parts: background information, place of residence, activities, 
financial resources, and motivation and satisfaction. 
A 27-item questionnaire was used at the beginning and conclusion of 
the study. The items on each questionnaire were identical. The 
questionnaires differed only in the directions given to the respondents. 
It was intended that the items should relate to factors relevant to a 
pledges* selection of a chapter as well as to evaluation of that chapter 
at the end of the study. 
The time allocation instrument was a self-reporting form organized 
into 20 standardized activity categories. This form was completed daily 
by each pledge in the sample during the ten weeks of the study. 
Frequency counts, percentages and means were established for all 
information recorded on the research instruments. 
Since the primary interest in this study was in between-group 
differences, between-group correlations were used for analysis with 
fraternities as subjects. 
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Summary of Findings 
The following findings are arranged according to the five sections of 
Chapter IV. 
Pledges' academic aspirations 
Pledges indicated the major reasons they decided to go to college 
were the need for training for a particular career and a desire to obtain a 
better job and have job security. After attending Iowa State University for 
ten weeks there was an apparent shift in the pledges' educational goals. 
A career-orientation as an initial educational objective of fraternity 
pledges was consistent with the educational objectives of the all-male 
freshman population enrolled in fall quarter 1968. 
Perceptions and evaluations of fraternities by pledges 
Pledges chose to join a particular fraternity on the basis of their 
perception of the organizational strength and the esprit de corps of the 
chapter and because of the chapter's apparent concern for an academic 
environment. Questionnaire items dealing with extracurricular 
activities were not rated highly by fraternity pledges as reasons for 
deciding to pledge a fraternity. 
In general the ratings of all items at the end of ten weeks were 
higher than the ratings on their initial perceptions of fraternities. 
Ratings of questionnaire items related to organizational strength and 
esprit de corps and academic environment dropped but still remained at 
high levels. 
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Pledges' allocation of time 
Pledges averaged 52.72 hours of sleep per week. Total academic time, 
class and study, averaged 52.43 hours per week. Obligations to the 
fraternity accounted for approximately seven hours of the pledges' time 
each week. Pledges spent an average of 5.07 hours per week on dates and 
approximately 2.8 hours per week at extracurricular meetings and activities 
and in independent work on extracurricular projects and activities. 
Results from the administration of the time allocation instruments 
proved to be ineffective in accounting for between-group variance in 
academic achievement. 
Pledges' satisfaction with environment 
The pledges are generally satisfied with Iowa State University, but 
are not completely satisfied with their fraternity experience. A large 
majority of the pledges felt there was a need to improve upon the execu­
tion of the fraternities' ideals to strengthen the fraternity environment. 
The relationship of variables studied to academic achievement 
In the sample studied, study time did not correlate with academic 
achievement. The students' use of time does not account for the 
differential effects or the rank ordering of academic achievement among 
fraternity pledge classes. 
The differential effects of academic achievement among fraternity 
pledge groups can be explained best by differences in the peer group 
relationships and attitudes that exist within fraternity chapters. The 
significance of items dealing with intra-group relationships and 
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participation in activities together suggest that the differential 
effects of academic achievement among fraternity groups results from 
differences in the organizational strength and esprit de corps of the 
chapters. 
85 
BIBLIOGRAPHY 
1. Anastasi, Anne. Psychological testing. 2nd ed. New York, New York, 
The Macmillan Company. 1961. 
2. Anderson, Gary R. Fraternities - their problem today. Journal of 
National Association of Student Personnel Administrators 3: 7-8. 
1965. 
3. Arbuckle, Dugald S. Student personnel services in higher education. 
New York, New York, McGraw-Hill Book Company, Inc. 1953. 
4. Baker, S. R. The relationship between student residence and percep­
tion of environmental press. Journal of College Student Personnel 
7: 222-224. 1966. 
5. Barger, Ben and Hall, Everette. Relation of expected college 
activities to ability and achievement. Journal of College Student 
Personnel 6; 300-304. 1965. 
6. Bolton, Charles D. and Kammeyer, Kenneth C. W. The university 
student. New Haven, Connecticut, College and University Press. 1967. 
7. Book, William F. How to succeed in college. Baltimore, Maryland, 
Warwick and York Inc. 1927. 
8. Brubacher, John S. and Rudy, Willis. Higher education in transition. 
New York, New York, Harper Brothers Publishers. 1958. 
9. Buckner, Donald R. A comparison of freshman fraternity pledges and 
residence hall men. Journal of College Student Personnel 3: 20-24. 
1961. 
10. Bums, Richard Leo. The effect of college residence on Iowa State 
College freshmen on academic achievement. Unpublished M.S. thesis. 
Ames, Iowa, Library, Iowa State University of Science and Technology. 
1959. 
11. Butler, William R. Factors associated with scholastic achievement 
in high and low ranking achieving fraternities. Personnel and 
Guidance Journal 38; 134-141. 1959. 
12. Butler, William R. Forces at work in the development of 
fraternities. Journal of College Student Personnel 6: 240-243. 
1965. 
13. Butler, William R. Fraternities 2000 A.D. Journal of National 
Association of Student Personnel Administrators 3; 3-6. 1965. 
86 
14. Chart. Iowa State University of Science and Technology Bulletin 
56, No. 1. 1967. 
15. Clark, Burton R. and Trow, Martin. The organizational context. In 
Newcomb, Theodore M. and Wilson, Everett K., eds. College peer 
groups. Pp. 17-79. Chicago, Illinois, Aldine Publishing Company. 
1966. 
16. Craig, W. G. Fraternities in higher education. Journal of College 
Student Personnel 3: 113-118. 1962. 
17. Crookston. Burns. Academic performance of fraternity pledges. 
Journal of College Student Personnel 1: 19-22. 1960. 
18. Crookston, Bums. Selectivity as a factor in fraternity scholastic 
achievement. Personnel and Guidance Journal 40: 355-357. 1961. 
19. Do fraternities help or Kùït-frashman grades? Survey on campus 
shows they have no effect. Delta Upsilon Quarterly 1960: 193. 
October 1960. 
20. Dodds, Harold W. The academic president - educator or caretaker? 
New York, New York, McGraw-Hill Book Company. 1965. 
21. Dole, Arthur A. College students report on their use of time. 
Personnel and Guidance Journal 37: 635. 1959. 
22. Dollar, Robert J. Student characteristics and choice of housing. 
Journal of College Student Personnel 7: 147-150. 1966. 
23. Edwards, Allen L. Experimental design in psychological research. 
Revised. New York, New York, Holt, Rinehart and Winston. 1960. 
24. Facts on fraternities. School and Society 91: 80. Feb. 23, 1963. 
25. Feldman, Kenneth A. and Newcomb, Theodore M. The impact of college 
on students. San Francisco, California, Jossey-Bass, Inc. 1969. 
26. Freshman orientation 1968. Student Counseling Service, Iowa State 
University Report 68-06. 1968. 
27. Goldsen, Ruth K., Rosenburg, Morris, Williams, Robin M., and Suchman, 
Edward A. What college students think. Princeton, New Jersey, 
D. Van Nostrand Company, Inc. 1960. 
28. Goldsmith, A. G. and Crawford, C. C. How college students spend 
their time. School and Society 27: 401. March 3, 1928. 
87 
29. Grades at Iowa State University as related to type of students' 
residence. Student Counseling Service, Iowa State University 
Bulletin 68-14. 1968. 
30. Hamill, Robert H. What's happening to campus morals? The Delta 
1965: 80. Winter 1965. 
31. Hartnett, Rodney T. Involvement in extra-curricular activities as a 
factor in academic performance. Journal of College Student 
Personnel 6; 272-274. 1965. 
32. Henningsen, Charles G., Moss, Ronald C., and Rogers, Everett M. 
Participation in campus life. Ames, Iowa, Iowa State University 
Press. 1956. 
33. Hutchinson, Ruth and Connard, Mary. What's in a college week. 
School and Society 24; 770. Dec. 18, 1926. 
34. Jackson, Ronald and Winkler, Ronald C. A comparison of pledges and 
independents. Personnel and Guidance Journal 43: 379-382. 1964. 
35. Jones, Kristann. The development of a time allocation measurement 
instrument with illustrative profiles of university summer students. 
Unpublished M.S. thesis. Ames, Iowa, Library, Iowa State University 
of Science and Technology. 1969. 
36. Kaludis, George and Zatkin, Gilbert. Anatony of a pledge class. 
Journal of College Student Personnel 7: 282-284. 1967. 
37. Katz, Joseph. A portrait of two classes: the undergraduate students 
at Berkeley and Stanford from entrance to exit. In Katz, Joseph, ed. 
Growth and constraint in college students. Pp. 7-80. Stanford, 
California, Institute for the Study of Human Problems, Stanford 
University. 1967. 
38. Lawrence, Dennis E. and Kauffman, Joseph F., eds. The college and 
the student. Washington, D.C., American Council on Education. 1966. 
39. Levine, G. N. and Sussman, L. A. Social class and socialability in 
fraternity pledging. American Journal of Sociology 64: 391-399. 
1960. 
40. Lindahl, Charles. Impact of living arrangements on student environ­
mental perception. Journal of College Student Personnel 8: 10-15. 
1967. 
41. Lozoff, Marjorie M. Personality differences and residential choice. 
In Katz, Joseph, ed. Growth and constraint in college students. 
Pp. 294-372. Stanford, California, Institute for the Study of Human 
Problems, Stanford University. 1967. 
88 
42. Matson, Robert E. Study of the influence of fraternity, residence 
hall, and off-campus living on students of high, average and low 
college potential. National Association of Women Deans and Counselors 
Journal 26: 24-29. 1963. 
43. Mueller, Kate. Student personnel work in higher education. Boston, 
Massachusetts, Houghton-Mifflin Company, Inc. 1961. 
44. Mulligan, Raymond A. Social characteristics of college students. 
American Sociological Review 18; 305-310. 1953. 
45. National Interfratemity Conference. National Interfraternity 
Conference Scholarship Manual. New York, New York, author. 1968. 
46. Newcomb, Theodore M. and Wilson, Everett K. , eds. College peer 
groups. Chicago, Illinois, Aldine Publishing Company. 1966. 
47. News item. Intercollegiate Press Bulletin Vol. 29: No. 29, 
Pp. 29-172. 1965. 
48. Prusok, Ralph E. and Walsh, W. Bruce. College students' residence 
and academic achievement. Journal of College Student Personnel 
3: 180-184. 1964. 
49. Richards, Harry 0. Greeks are stronger than ever. The Signet 1967: 
10. Fall 1967. 
50. Riker, Harold C. The changing role of student housing. In Klopf, 
Gordon J., ed. College student personnel work in the years ahead. 
American College Personnel Association Student Personnel Series 
No. 7. 1966. 
51. Robinson, Francis P. Effective study. New York, New York, Harper 
Brothers Publishers. 1941. 
52. Robson, John, ed. Baird's manual of American college fraternities. 
Menasha, Wisconsin, George Banta Company, Inc. 1968. 
53. Robson, John. The college fraternity and its modern role. 
Menasha, Wisconsin, George Banta Company, Inc. 1966. 
54. Sanford, Nevitt, ed. The American college. New York, New York, 
John Wiley and Sons, Inc. 1962. 
55. Sanford, Nevitt, ed. College and character. New York, New York, 
John Wiley and Sons, Inc. 1964. 
56. Sanford, Nevitt. Where colleges fail. San Francisco, California, 
Jossey-Bass, Inc. 1967. 
89 
57. Scott, William A. Values and organisation. Chicago, Illinois, Rand 
McNally and Company. 1965. 
58. Shaffer, Robert H. and Martinsen, William D. Student personnel in 
higher education. New York, New York, Center for Applied Research in 
Education, Inc. 1966. 
59. Shofstall, W. P. The bridge; the case for fraternities. Vital 
Speeches 29: 724-727. Sept. 15, 1963. 
60. Stickler, W. Hugh. Yes, freshmen do better in dorms. College and 
University Business 5: 39-40. 1958. 
61. Survey at Penn State indicates fraternity membership on that campus 
lowers grades. Delta Upsilon Quarterly 1969: 88-89. April 1969. 
62. Twaddle, Andrew C. The.college fraternity and the academic 
community. Journal of National Association of Student Personnel 
Administrators 3; 9-12. 1965. 
63. Warman, Roy E. Pledges view fraternity effect on scholarship. 
Fraternity Month. Pp. 30-32. October 1962. 
64. Williamson, E. G. The. relationship of number of hours of study to 
scholarship. Journal of Educational Psychology 26: 682-688. 1935. 
65. Williamson, E. G. Students' residences; shelter or education? 
Personnel and Guidance Journal 36: 392-397. 1958. ' 
66. Williamson, E. G. Where shall students live? Educational Record 
32: 29-44. 1951. 
67. Willingham, Warren. College performance of fraternity members and 
independent students. Personnel and Guidance Journal 41: 29-31. 
1962. 
68. Wilson, Woodrow. The spirit of learning. The public papers of 
Woodrow Wilson Vol. 1-2. New York, New York, Harper Brothers 
Publishers. 1925. 
90 
APPENDIX A 
STUDENT INFORMATION QUESTIONNAIRE 
91 
Indicate your Social Security Number in the box at the top of the page. 
Answer the following questions by blacking in the appropriate space on the IBM Answer Sheet provided. Black in one (but only 
one space) for each horizontal line of ten spaces (0 throu^ 9). Some questions will require a two-digit answer. In this case two 
horizontal lines of ten q>aces are provided for you. 
Use an ordinary lead pencil. Do not make unnecessary marks on the answer sheet. Do not fold. 
Remember that every response you make will remain confidential. This information will never in any way be associated with 
your name nor will your identification number be used for any purposes other than ordering of research data. Results will be pre­
sented in summary form only. 
1. Sex: Male -0; Female - 1 
2. In what year were you born? 
1951 or later 0 
1950 1 
1949 2 
1948 3 
1947 4 
1946 S 
1945 6 
1944 7 
1939-43 8 
Before 1939 *. g 
4, 5, 6. What is your major? 
3. What is your year in college? 
Freshman 0 
Sophomore 1 
Junior 2 
Senior 3 
5th year of a 5 year 
curriculum 4 
Graduate student 5 
Special Student 6 
AGRICULTURE (*Grad Only) ENGINEERING HOME ECONOMICS SCIENCES AND HUMANITIES 
101 Ag. Special 
102 Dairy Plant Op. 
103 Ag. Undeclared 
104 Ag. Business 
105 *Ag. Economics 
106 Ag. Education 
107 Ag. Journalism 
108 Ag. Tech. Institute 
109 Agronomy 
110 Animal Science 
111 biochemistry 
112 *Cell Biology 
113 Dairy Science 
114 Dairy Industry 
115 ^ Education 
116 Entomology 
117 Farm Operation 
118 Fish G Wildlife Biol. 
119 Food Technology 
120 Forestry 
121 *Genetics 
122 Horticulture 
123 Industrial Education 
124 Landscape Arch. 
125 Outdoor Recreation 
126 Plant Pathology 
127 Poultry Science 
128 Rural Sociology 
129*Tech. Journalism 
130 Urban Planning 
100 Other 
301 Engneering Special 
302 Aerospace Engr. 
303 Architecture 
304 Architectural Engr. 
305 Building Const. 
306 Ceramic Engr. 
307 Chemical Engr. 
308 Civil Engr. 
309 Electrical Engr. 
310 Engr. Mechanics 
311 Engr. Operations 
312 Engr. Science 
313 Industrial Engr. 
314 Mechanical Engr. 
315 Metallurgy 
316 Nuclear Engr. 
317 Chemical Industries 
Tech, 
318 Construction Tech. 
319 Electronics Tech. 
320 Mechanical Tech. 
300 Other 
VETERINARY MEDICINE 
Mark 600 
OTHER 
001 Undeclared (grad) only 
002 Water Resources 
003 Agricultural Engineering 
004 Other 
401 Home Ec. Special 
402 Home Ec. 
403 Applied Art 
404 Child Development 
405 Child Development C 
Elementary Educ. 
406 Family Environment 
407 Food é Nutrition 
408 Food Service Mgt. 
Tech. Institute 
409 Home Ec. Education 
410 Home Ec. Gen. Educ. 
411 Home Ec. Journalism 
412 Institutional Mgt. 
413 Physical Education for 
Women 
414 Textiles & Clothing 
415 Other 
EDUCA'nON 
201 Education 
202 Elementary Education 
203 Industrial Education 
501 Science Special 
502 Science 
503 Bacteriology 
504 Biochemistiy 
505 Biophysics 
506 Biological Sciences 
507 Botany 
508 Cell Biology 
509 Chemistry (Curr. ) 
510 Chemistry (Major) 
511 Computer Science 
512 Distributed Studies 
513 Economics 
514*English 
515 English & S; each 
516 Foreign ^nguage 
517*General Sc-ence 
518 Genetics 
519 Geology 
520 Government 
521 History 
522 History of Science G Technology 
523 Economic HiAory 
524 Humanities 
525 Industrial Admin. 
526 Mathematics 
527 Metallurgy 
528 Music 
529 Naval Science 
530 Philosophy 
531 Physical Educ. for Men 
532 Physical Educ. for Women 
533 Physics 
534 Psychology 
535 Science Journalism 
536 Sociology 
537 Statistics 
538 Zoology 
539 Pre Vet. 
540 Pre Med. 
500 Other 
PLACE OF RESIDENCE 
7-8 Where do you live? 
Oak, Elm, Linden, Lyon, Roberts, 
Welch, Barton or Freeman 00 
Women's Towers 01 
Westgate 02 
Friley-Helser 10 
Men's Towers 11 
Alumni Hall 20 
Home Management House .... 21 
On Campus o&er........ 22 
Buchanan Hall 30 
Pammel Court 40 
Hawthorne Court 41 
University Village 42 
Fraternity 50 
Sorority 51 
Off campus 
Room - in Campustown • • 60 
in Big Ames . » . 61 
Apartment or house 
in Campustown • . 62 
in Big Ames .... 63 
Trailer 64 
Own own home - Ames 70 
With Parents - Ames 71 
With Relatives - Ames 72 
Commuting SO 
9. What is your present 
marital status? 
^ 2  S i n g l e  . . . . . . . . . 0  
Married, living together . 1 
Married, living apart . . 2 
Widowed 3 
Divorced 4 
Single, living together 
as married 5 
10. How many children do 
you have who are presently 
living with you? 
0 0 
1 1 
2 2 
3 3 
4 4 
5 5 
6 6 
7  . . . .  7  
8 8 
9 or more 9 
11. How far is your place of 
residence i^m edge of 
campus? (Estimate) 
I live on campus .... 0 
0-3 blocks 1 
4-5 blocks 2 
6-8 blocks 3 
9-15 blocks 4 
16-24 blocks 5 
3-10 miles 6 
11-20 miles 7 
21-30 miles 8 
More than 30 miles ... 9 
12. How do you generally 
get to class? 
I  w a l k  . . . • • . . 0  
I  d r i v e  a  c a r  . . . .  1  
I ride with someone . 2 
I  t a k e  a  b u s  . . . .  3  
I  r i d e  a  b i k e  . . . .  4  
E i t h e r  O o r 3  .  .  .  . 5  
Either 1 or 2 . . . .6 
Either 2 or 3 . . . .7 
Either 0 or 4 « . . .8 
Other 
13. How many other people 
live with you in the same 
unit in your place of 
residence? May be room­
mates (dorm, Greek, 
apartment, or room) or 
family members if living 
with family 
1 live alone 0 
1. . . . . . . . . 1  
2 2 
3 3 
4 .4 
5 5 
6 6 
7 7 
8 or more 8 
It varies 9 
14. How do you get along 
with these people 
(or with living alone 
if you live alone) 
with reference to spending 
time as you would like to? 
G r e a t  . . * . . . • 0  
Pretty good 1 
O K a y  . . . . . .  * 2  
Not so good .... 3 
Bad news 4 
21. Are you an active member or 
pledge in a fraternity or 
sorority? 
0 no 
1 yes 
22. How often can you use a car 
here at ISU? Mark one. 
I have a car here in my 
p o s s e s s i o n  a t  I S U  . . . .  0  
I don't have my own car, 
but I can use someone else's 
viienever I want to . . . 1 
I have frequent access to 
a  c a r  . . . . . . . . .  2  
I have occasional access 
t o  a  c a r . . . . . . . .  3  
I have no access to a car 4 
23. Which of the following best 
describes you as you are 
here at ISU? 
I generally don't date. . 0 
I don't date much here 
because I am going with 
someone away from ISU. 1 
I date occasionally - . 
n o  t i G S  . . . . . . . .  2  
I date frequently - no ties 3 
I Steadily date someone 
h e r e  . . . . . . . . .  4  
I am pinned to someone 
h e r e  . . . . . . . . .  5  
I am engaged to someone 
h e r e  . . . . . . . . .  6  
I am married 7 
ACTIVITIES 
15. How many credit hours are you 
carrying this quarter (session) 
0 .  . . . . . . . . . . .  0  
I- 3 1 
4 - 6  . . .  2  
7-9 3 
10-12 4 
13-15 5 
16-19 6 
20-22 7 
23-26 8 
Over 26 9 
16. What is your cumulative grade 
point average? 
Below 1.50 0 
1.51-1.75 1 
1.76-2.00 2 
2.01-2.25 3 
2.26-2.45 4 
2.46-2.60 5 
2 . 6 1 - 2 . 7 5  . . . . . . . .  6  
2.76-3.00 7 
3.01-3.25 8 
3.26-4.00 9 
17. How many hours are you 
employed per week? 
0 0 
0-5 1 
6-10 2 
II-1 5 3 
16-20 4 
21-2 5 5 
26-30 6 
31-35 7 
36-40 8 
Over 40 9 
18. What would you say is the aver­
age number of days per month 
you spend away from ISU? (not 
counting quarter breaks) 
0 0 
1 1 
2 2 
3. . . 3 
4 4 
5 5 
6 6 
7 7 
8 8 
9 or more 9 
19. How many days during the 
week of this survey did you 
spend away from ISU? 
0 0 
1 1 
2  . 2  
3 3 
4 4 
5 5 
6 6 
7 7 
20. How many organized extracur­
ricular activities are you par­
ticipating in this quarter (session) ? 
0 . . . . . . . . . . . 0  
1 1 
2 2 
3 3 
4 4 
5 5 
6 6 
7 7 
8 8 
9 or more 9 
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FINANCIAL 
From what source are you 
financing the following 
expenses this quarter? 
(session) 
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24. Room (rent, utilities) 1 2 3 4 5 6 7 8 9 
25. Board (meals) 1 2 3 4 5 6 7 8 9 
26. Books - other educa­ 1 2 3 4 5 6 7 8 9 
tional supplies re­
quired for course work 
27. Tuition 1 2 3 4 5 6 7 8 9 
28. Clothing 1 2 3 4 5 6 7 8 9 
29. Cosmetics, grooming 1 2 3 4 5 6 7 8 9 
aids 
30 Laundry, drycleaning 1 2 3 4 5 6 7 8 9 
31. Home cleaning 1 2 3 4 S 6 7 8 9 
supplies 
32. Home furnishings 1 2 3 4 S 6 7 8 9 
33. Gasoline and car 1 2 3 4 5 6 7 8 9 
expenses 
34. Travel expenses other 1 2 3 4 5 6 7 8 9 
than own car 
35. Hobby supplies and 1 2 3 4 5 6 7 8 9 
materials 
36. "Physical recreation" 1 2 3 4 5 6 7 8 9 
expenses - sports equip­
ment 
37. Dates, movies, "going 1 2 3 4 5 6 7 8 9 
out" 
38. Concerts, Lectures 1 2 3 4 5 6 7 8 9 
39. Gifts 1 2 3 4 5 6 7 8 9 
40. Books, magazines, and 1 2 3 4 5 6 7 8 9 
other educational sup­
plies (not required). 
41. Do you have any concern about your ability to finance your 
college education? 
None (1 am confident that I will have sufficient funds) . 0 
Some concern (but I will probably have enough funds) • 1 
Major concern (not sure I will be able to complete . . 
college) 2 
BACKGROUND 
42-43. What state are you from? 
44. 
Alabama • • « . 01 
Arkansas . . . . 04 
California . . . 05 
Colorado . . . 06 
Connecticut . . 07 
I d a h o  . . . .  
Illinois . . . 
Indiana . . . . 14 
I o w a  . . . .  . 15 
Kansas . . . . 16 
Kentucky . . . 17 
Louisiana . . . 18 
Maryland . . . 20 
Massachusetts. . 21 
Michigan . . . 22 
Minnesota . . . 23 
Mississippi . . 24 
Missouri . . . . 25 
Montana . . . 
Nebraska • • 27 
Nevada • • • 28 
New Hampshire 29 
New Jersey • • 30 
New Mexico • 31 
New York • • 32 
North Carolina 33 
North Dakota • 34 
O h i o  •  . . .  35 
Oklahoma • • 36 
Oregon* • * • 37 
Pennsylvania • 38 
Rhode Island • 39 
South Carolina 40 
South Dakota • 41 
Tennessee • • 42 
Texas • • • • 43 
44 
Vermont • • • 45 
Virginia • • • 46 
Wa&ington 47 
West Virginia • 48 
Wisconsin • • 49 
Wyoming * • 50 
Other USA • • 51 
Out of USA • • 52 
What is the population 45. 
of your home town? 
(i. e. the town you lived 
in most of your life. ) 
Rural or farm ... 0 
Under 1,000 . . . 1 . 
1 , 000 -5 ,000  . . .  2  
5,000-10,000. . . 3 
10,000-25,000 . . 4 
25,000-50,000 . . 5 
50,000-100,000. . 6 
100,000-250,000 . 7 
250,000-500,000 . 8 
Over  500 ,000  . . .  9  
What was the size of 
your hi^ school 
graduating class? 
Under  25 .  
26-50 . . 
51-75 . 
76-100 . 
101-200 . 
201-300 , 
301-500 . 
501-750 
751-1,000 
Over 1,000 
0 
1 
2 
3 
4 
5 
6 
7 
8 
9 
46. What is the hi^est level of 47 
formal education obtained by 
your father? 
94 Grammar school or less . . 0 
S o m e  h i g h  s c h o o l  . . . .  1  
Hi^  schoo l  graduate  . . .  2  
Some college 3 
College graduate .... 4 
P o s t  g r a d u a t e  d e g r e e  . . .  5  
48-49. Code your father's occupation. 
What is the hi^est level of 
formal education obtained by 
your mother? 
Grammar school or less 
Some high school . . 
High school graduate . 
Some college .... 
College graduate . . 
Post graduate degree . 
Note: If your 
father or mother is deceased, 
50-51. Code your mother's occupation, please indicate last occupation. 
Accountant or actuary . . 01 
Actor  or  en ter ta iner  . . .  02  
A r c h i t e c t . . . . . . . .  0 3  
A r t i s t  . . . . . . . . .  0 4  
Bus ines s  ( c l er i ca l )  . . . .  05  
Business executive (manage­
ment, administrator) . . 06 
Business owner or proprietor 07 
Business salesman or buyer. 08 
Clergyman 09 
Clergy (other religious) . . 10 
Clinical psychologist . . .11 
College teacher 12 
Computer programmer . .13 
Conservationist or forester. 14 
Dentist (including 
orthodonist) 15 
Dietitian or home econo­
mis t  .  .  .  .  .  .  .  .  . 16  
Engineer .17 
Farmer or rancher . . . .18 
Foreign service worker 
(including diplomat) . . 19 
Housewife 20 
Interior decorator 
(including designer)... 21 
Interpreter (translator) . .22 
Lab technician or hygienist , 
Law enforcement officer . 
Lawyer (attorney) . . . . 
Military service (career) . 
Musician (performer, com­
p o s e r )  . . . . . .  
Nurse 
Optometr i s t  . . . .  
Pharmacist 
Physician 
School counselor . . 
School principal or 
siq>erintendent . . 
Scientific researdier. 
Social Worker. . . . 
Statistician 
Therapist (physical, occu­
pational, çeech) . 
Teacher (elementary) 
Teacher (secondary) . 
Veter inar ian  . . . .  
Writer or journalist . 
S k i l l e d  t r a d e s . . . .  
Laborer (unskilled) . 
Semi-skilled worker . 
Other occupation . . 
Unemployed  . . . .  
37 
38 
39 
40 
41 
42 
43 
44 
45 
43 
MOTIVATION & SATISFACTION 
52. What do you see as your main reason for originally choosing to go 
to college? 
Other people expected me to 0 
I needed die training for a particular career 1 
I didn't have anything better to do 2 
1 didn't want to be drafted 3 
I wanted to find the ri^t person to marry 4 
I wanted to increase my social standing, my own personal value 5 
I  wanted  to  be  ab le  to  ge t  a  be t t er  job ,  have  job  secur i ty  . . .  6  
I wanted to gain knowledge and information . 7 
I wanted to expose myself to new experience .'8 
I wanted to have a good time 9 
53. Now that you are here, what do you see as your main emphasis? 
N o n e ,  I ' m  h e r e  b e c a u s e  o t h e r  p e o p l e  w a n t  m e  t o  b e  h e r e  . . .  0  
I want to increase my earning power 1 
I'm looking for the ri^t person to marry 2 
I want to develop social contacts and have a good time .... 3 
I want to develop or exercise my personality, leadership and 
interpersonal skills 4 
I want to develop myself intellectually and gain in 
knowledge and information 5 
I want to develop and exercise special abilities and dtills ... 6 
I want to prepare myself to provide a contribution to my 
major field 7 
I want to prepare myself to provide a contribution to 
society as a i^^ole «.«...s.... ....... .8 
I want to provide a service to the university and community . . 9 
54. What is the hi^est academic degree that you 
intend to obtain? 
None 0 
Bachelor's degree (BS or BA) 1 
Master's degree (MS or MA), 2 
Ph.D. or Ed.D 3 
4 
Professional (MD, DDD, LLB) 5 
55. How satisfied are you with life here at ISU? 
Satisfied . 0 
Somewhat satisfied l 
Don't know 2 
SomevAat dissatisfied 3 
Dissatisfied 4 
56. How satisfied are you with your own management 
•of time? 
Satisfied 0 
Somev&at satisfied l 
Don't know 2 
Somewhat dissatisfied 3 
Dissatisfied 4 
57. How satisfied are you with your present living 
quarters with respect to spending time as you 
want to? 
Satisfied 
Somewhat satisfied 1 
Don't know 2 
Somewhat dissatisfied 3 
Dissatisfied 
95-96 
Days of this study 
Sun., Nov. 10, thru Sat., Nov. 16 
Sample number first digit 2 
Sample number second digit £ 
INSTRUCTIONS 
Use a definite time each day to record your response, preferably 
at the end of the day. You can best recall the full day's 
activities at this time. 
2. Use ordinary lead pencil. Marks should be dark. Leave no 
extraneous pencil marks on paper. 
3. Indicate social security number on each IBM answer sheet. Be sure 
to codify in the grid in upper right-hand comer of eac answer sheet. 
4. In the tenth block of identification number on each IBM answer 
sheet, insert color code and codify in grid. 
1 — red 
2 — green 
3 — blue 
5. At the bottom of each IBM answer sheet, code the correct sample 
number digits which are in the upper left corner of instruction 
sheet each week. 
6. Code the correct day for each IBM answer sheet at the bottom of 
each sheet. 
7. Please read instructions and activity category headings carefully. 
8. Keep answer sheets in an obvious place. 
9. Uoon completion of all forms in this packet, place all contents 
of this packet in the return envelope and give it to your Pledge 
Trainer. He should receive your packet of materials prior to noon 
on Sunday. 
10. If you have any questions concerning this study, please call 
Mr. McQuilkin at 294-1020 during the day, or 232-1827 after 5 p.m. 
It is essential that the daily 
activity sheets be filled out 
during the designated time period. 
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Social Security Number 
FRATERNITY QUESTIONNAIRE I 
You have recently pledged a fraternity on the Iowa State University 
campus. There are probably many reasons for the choice you made. 
Listed below are various factors which may have, influenced your decision. 
For each of the items that follow, please fill in the appropriate circle 
as it relates to your agreement with the factor as an influence in your 
decision to pledge. 
3 CiO ÛO >. <U 
11 il if II 
m M -u ™ jj M "O 
"g g g 
1. Unity within the chapter 0 0 0 0 
2. Spirit and enthusiasm 0 0 0 0 
3. Loyalty of members to each other ......... 0 0 0 0 
4. Leadership within the chapter 0 0 0 0 
5. Friendliness and courtesy to visitors 0 0 0 0 
6. Concern about grades 0 0 0 0 
7. Study environment 0 0 0 0 
8. As a place to get help in course work 0 0 0 0 
9. General housing facilities 0 0 0 0 
10. Intramural athletic participation 0 0 0 0 
11. Membership in honoraries 0 0 0 0 
12. Campus offices of various sorts 0 0 0 0 
13. Participation in activities such as publications, 
drama, etc. ................ 0 0 0 0 
14. Good internal organization 0 0 0 0 
15. Pledge training program 0 0 0 0 
16. Support from national organization 0 0 0 0 
17. Co-operation with national organization 0 0 0 0 
18. Social life, parties, etc 0 0 0 0 
19. Music and singing 0 0 0 0 
20. As a place to develop social poise and etiquette . 0 0 0 0 
21. As a place to meet a cross-section of 
interesting friends 0 0 0 0 
22. As a place to develop broadening interests .... 0 0 0 0 
23. As a help in meeting coeds and dating 0 0 0 0 
24. Encouragement of good moral standards 0 0 0 0 
25. Overall achievements of chapter during the past year 0 0 0 0 
26. Pledge/active relationship 0 0 0 0 
27. The fraternity's ideals 0 0 0 0 
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FRATERNITY QUESTIONNAIRE II 
You have been a pledge of an Iowa State fraternity for one quarter. 
Listed below are various factors that may be used in an evaluation of 
chapter operations. For each of the items that follow, please fill in 
the appropriate circle as it relates to your evaluation of chapter 
operations. Each factor must be evaluated. 
4J r-l 
3 DO Ù0 <u 
0) (U 
XI a G I-I (U 
5P o 0) û) 
O dO »-i 
c •» n U C M> 
p (U 4J 4J o nt 
4J 0) CO w & 
CO 
•rl Q 
CO k CO 
•U -rl 
CO bo •)-> 4J OT "O 
< o g 
28. Unity within the chapter 0 0 0 0 
29. 0 0 0 0 
30. 0 0 0 0 
31. 0 0 0 0 
32. 0 0 0 0 
33. 0 0 0 0 
34. 0 0 0 0 
35. As a place to get help in course work ....... 0 0 0 0 
36. General housing facilities 0 0 0 0 
37. 0 0 0 0 
38. 0 0 0 0 
39. 0 0 0 0 
40. Participation in activities such as publications. 
0 0 0 0 
41. 0 0 0 0 
42. 0 0 0 0 
43. 0 0 0 0 
44. 0 0 0 0 
43. 0 0 0 0 
46. 0 0 0 0 
47. As a place to develop social poise and etiquette 0 0 0 0 
48. As a place to meet a cross-section of interesting 
0 0 0 0 
49. As a place to develop broadening interests .... 0 0 0 0 
50. 0 0 0 0 
51, Encouragement of good moral standards 0 0 0 0 
52. Overall achievements of chapter during the past year 0 0 0 0 
53. Pledge/active relationship 0 0 0 0 
54. 0 0 0 0 
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Table 21. Basic education costs 
Source 
Savings Parents, 
Present from relatives, Repayable 
Need employment employment gifts loan Scholarship 
f Per cent f Per cent f Per cent f Per cent f Per cent 
Room 7 
Board 14 
Books, supplies 7 
Tuition 7 
(1.8) 105 (26.6) 
(3.5) 108 (27.3) 
(1.8) 137 (34.7) 
(1.8) 89 (22.5) 
176 (44.6) 32 
166 (42.0) 33 
136 (34.4) 24 
134 (33.9) 32 
(8.1) 26 (6.6) 
(3.4) 23 (5.8) 
(6.1) 39 (9.9) 
(8.1) 80 (20.3) 
Table 21 (Continued) 
Source 
Other Other Combination 
source - source - of 
Need self outside proceeding 
f Per cent f Per cent f Per cent 
Room 5 (1.3) 3 (.7) 41 (10.4) 
Board 6 (1.5) 2 (.5) 43 (10.9) 
Books, supplies 11 (2.8) 5 (1.3) 36 (9.1) 
Tuition 4 (1.0) 5 (1.3) 44 (11.1) 
Table 22. Personal maintenance 
Need 
Source 
S avings Parents, 
Present from relatives. Repayable 
employment employment gifts loan Scholarship 
f Per cent f Per cent f Per cent f Per cent f Per cent 
Clothing 
Cosmetics, 
grooming 
Laundry, dry 
cleaning 
Home cleaning 
supplies 
8 (2.0) 180 (45.6) 125 (31.6) 10 (2.5) 5 (1.3) 
22 (5.6) 184 (46.6) 107 (27.1) 9 (2.3) 4 (1.0) 
11 (2.8) 184 (46.6) 87 (22.0) 12 (3.0) 6 (1.5) 
17 (4.3) 79 (20.0) 56 (14.2) 8 (2.0) 4 (1.0) 
Table 22 (Continued) 
Need 
Clothing 
Cosmetics, 
Grooming 
Laundry, dry 
cleaning 
Home cleaning 
supplies 
Other 
source -
self 
f Per cent 
14 (3.5) 
22 (5.6) 
21 (5.3) 
5 (1.3) 
Source 
Other 
source -
outside 
f Per cent 
2 (.5) 
5 (1.3) 
16 (4.1) 
Combination 
of 
proceeding 
£ Per cent 
53 (13.4) 
32 (8.1) 
29 (7.3) 
18 (4.6) 
Does not 
apply 
f Per cent 
13 (3.3) 
40 (10.1) 
192 (48.6) 
Table 23. Entertainment 
Need 
Source 
Savings Parents, 
Present from relatives, Repayable 
employment employment gifts loan Scholarship 
f Per cent f Per cent f Per cent f Per cent f Per cent 
Hobbies 
Physical 
education 
Dates, movies, 
going out 
Concerts, 
lectures 
Gifts 
Books, 
magazines 
8 (1.8) 157 (39.7) 45 (11.4) 9 (2.3) 
6 (1.5) 194 (49.1) 60 (15.2) 9 (2.3) 
22 (5.6) 229 (58.0) 56 (14.2) 8 (2.0) 
8 (2.1) 188 (47.6) 58 (14.7) 8 (2.0) 
24 (6.1) 230 (58.2) 52 (13.2) 8 (2.0) 
5 
3 
(0.5) 
(2.3) 
(1.0) 
(1.3) 
(0.8) 
11 (2.8) 189 (47.8) 77 (19.5) 9 (2.3) 8 (2.0) 
Table 23 (Continued) 
Need 
Source 
Other Other Combination 
source - source - of Does not 
self outside proceeding apply 
f Per cent f Per cent f Per cent f Per cent 
Hobbies 
Physical 
education 
Dates, movies, 
going out 
Concerts, 
lectures 
Gifts 
Books, 
magazines 
20 (5.1) 3 (0.8) 23 (5.8) 128 (32.4) 
20 (5.1) 4 (1.0) 28 (7.1) 65 (16.5) 
35 (8.9) 2 (0.5) 31 (7.8) 8 (2.0) 
27 (6.8) 4 (1.0) 28 (7.1) 69 (17.5) 
33 (8.4) 4 (1.0) 26 (6.6) 15 (3.8) 
33 (8.4) 5 (1.3) 34 (8.6) 29 (7.3) 
Table 24. Car and travel expenses 
Source 
Savings Parents, 
Present from relatives. Repayable 
Need employment employment gifts loan Scholarship 
f Per cent f Per cent f Per cent f Per cent f Per cent 
Car and 
gas 10 (2.5) 90 (22.8) 58 (14.7) 7 (1.8) 2 (0.5) 
Travel 9 (2.3) 134 (33.9) 94 (23.8) 8 (2.0) 5 (1.3) 
Table 24 (Continued) 
Source 
Other Other Combination 
source - source - of Does not 
Need self outside proceeding apply 
f Per cent f Per cent f Per cent f Per cent 
Car and 
gas 15 (3.8) 4 (1.0) 19 (4.8) 190 (48.1) 
Travel 16 (4.1) 5 (1.3) 28 (7.1) 96 (24.3) 
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September 8, 1968 
Dear Pledge: 
Your chapter in cooperation with the Office of the Dean of Students has 
agreed to take part in a study on pledgeship in fraternities at Iowa 
State University. In order for this effort to be a success, your 
cooperation is needed. 
Individuals taking part in the study will remain anonymous. The social 
security number is used for coding purposes only. 
The study will be conducted during fall and winter quarters. Your pledge 
trainer will coordinate the collection of data in your chapter. 
The basic purpose of the study is to investigate selected factors in a 
fraternity chapter which may effect the academic achievement of pledges. 
If you have questions concerning the study, do not hesitate to call me. 
Again, your cooperation is appreciated. 
Sincerely, 
Paul R. McQuilkin 
Assistant Dean of Students 
PRM:dd 
114 
November 10, 1968 
Dear Pledge: 
I wish to thank you for your participation in the study of pledgeship 
in the fraternity system during fall quarter. Although it was initially 
intended to run the study through winter quarter, there is now enough 
data to answer many questions concerning pledgeship in the fraternity 
system. 
To complete this study, it is necessary that we have background infor­
mation on each student. The enclosed questionnaires should be completed 
and returned to the Office of the Dean of Students with the enclosed time 
usage materials. 
Again, I wish to thank you for your participation in this study. 
Sincerely, 
Paul R. McQuilkin 
Assistant Dean of Students 
PRM:dl 
Enclosure 
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Table 2S. Between group intercorrelations of items on Fraternity Questionnaire II® 
Factor 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 
28 1.00 
29 .70 1.00 
30 .60 .68 1.00 
31 .41 .48 .70 1.00 
32 .31 .34 .41 .48 1.00 
33 .34 .35 .53 .62 .40 1.00 
34 .29 .23 .47 .26 .36 .57 1.00 
35 .48 .32 .58 .52 .54 .62 .58 1.00 
36 .21 .27 .41 .39 .35 .35 .27 .40 1.00 
37 .48 .40 .46 .44 .53 .30 .13 .46 .32 1.00 
38 .45 .38 .47 .37 .37 .38 .21 .47 .17 .55 1.00 
39 .49 .49 .53 .50 .29 .21 .16 .35 .41 .57 .76 1.00 
40 .42 .46 .52 .44 .39 .20 .14 .29 .34 .39 .60 .78 1.00 
41 .63 .60 .78 .71 .43 .55 .47 .63 .39 .47 .50 .49 .39 1.00 
42 .48 .50 .58 .54 .31 .51 .48 .59 .32 .11 .22 .22 .25 .65 1.00 
43 .08 .23 .38 .32 .39 .30 .27 .06 .41 .20 .28 .38 .29 .34 .08 
44 .16 .20 .37 .30 .48 .37 .44 .72 .36 .23 .33 .35 .27 .38 .21 
45 .31 .42 .39 .48 .48 .62 .27 .41 .31 .29 .30 .24 .29 .49 .58 
46 .24 .39 .47 .26 .51 .44 .47 .45 .52 .30 .45 .49 .50 .36 .40 
47 .46 .57 .60 .58 .54 .70 .57 .74 .36 .47 .41 .28 .18 .71 .67 
48 .45 .49 .45 .42 . 66 .34 .28 .44 .50 . 66 .25 .33 .27 .55 .51 
49 .39 .66 .58 .75 .61 .52 .25 .49 .37 .54 .45 .52 .43 .72 .61 
50 .37 .38 .40 .36 .56 .47 .42 .41 .52 .47 .34 .38 .32 .52 .58 
51 .18 .56 .60 .56 .37 .52 .40 .56 .51 .28 .45 .45 .39 .65 .46 
52 .48 .53 .42 .34 .44 .28 .20 .30 .41 .63 .72 .81 .73 .36 .19 
53 .39 .54 .47 .54 .09 .39 .19 .35 .14 .05 .20 .29 .22 .47 .74 
54 .51 .53 .69 .62 .50 .62 .40 .60 .34 .60 .48 .38 .29 .76 .52 
®With 29 d. f ,  r •- .367 at the .05 level end .470 at the «01 level of significance. 
Table 25 (Continued) 
Factor 43 44 45 46 47 48 49 50 51 52 53 54 
.28  
.29 
.30 
.31 
.32 
.33 
.34 
.35 
.36 
.37 
.38 
.39 
.40 
.41 
.42 
.43 1.00 
.44 .91 1.00 
.45 .42 .48 1.00 
.46 .51 .53 .37 ..00 
.47 .33 .47 .60 .48 1.00 
.48 .29 .37 .59 .44 .59 1.00 
.49 .37 .39 .67 .42 .73 .70 i.OO 
.50 .53 .63 .70 .53 .63 .76 .60 1.00 
.51 .40 .37 .39 .53 .65 .34 . 66 .38 1.00 
.52 .34 .34 .32 .60 .39 .44 .49 .51 .41 1.00 
.53 .01 .02 .54 .14 .41 .29 .57 .24 .41 .13 
.54 .45 .46 .54 .36 .71 .61 .67 .62 .65 .38 
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Table 26. Intercorrelations of time allocation data over 10 weeks of study* 
Activity 1 2 3 4 5 6 7 8 9 10 
1. Sleep 1.00 
2. Meals -.13 1.00 
3. Study -.37 .05 1.00 
4. Class -.18 .04 .06 1.00 
5. Grooming -.41 -.13 -.15 -.13 1.00 
6. Personal belongings -.49 -.13 .22 -*06 .12 1.00 
7. Transportation -, 16 -.30 -.05 -.21 .29 .10 1.00 
8. Employment .37 -.12 -.16 -.09 .08 -.18 .14 1.00 
9. Res. org. obli. -.51 .16 .09 -.12 .31 .27 -.17 -.23 1.00 
10. Relaxation .16 -.10 -.61 .06 .08 -.22 .10 -.02 -.17 1.00 
11. Conversation -.16 .26 -.44 -.18 .28 .02 -.01 -.11 .13 .10 
12. Phy. rec. .03 -.18 .26 .12 -.34 -.15 -.05 -.11 -.34 -.06 
13. Religious act. .11 -.13 -.21 .00 .11 -.10 -.10 .52 -.18 .15 
14. Group activities -.14 -.19 .09 .03 .02 .52 - * 16 -.14 .06 -.34 
15. Indep. work -.22 -.29 -.04 -.04 .12 .30 .29 -.22 .01 -.22 
16. Going out .32 .32 -.03 -.38 .18 -.16 -.36 .11 -.07 -.05 
17. Concerts .06 -.24 -.09 .09 .11 .05 .06 .10 -.22 .13 
18. Dates -.02 -.22 -.21 -.27 .15 -.13 .22 -.13 .07 -.12 
19. Charitable -.07 -.30 .05 -.01 .15 .26 .23 -.13 .05 .04 
20. Indp. study .03 .12 -.41 .09 .06 -.17 -.07 -.14 .06 .17 
a 
With 29 d.f. r = .367 at the ,05 level and .470 at the .01 level of significance. 
Table 26 (Continued) 
Activity 11 12 13 14 15 16 17 18 19 20 
1. Sleep 
2. Meals 
3. Study 
4. Class 
5. Grooming 
6. Personal belongings 
7. Transportation 
8. Employment 
9. Res. org. obli. 
10. Relaxation 
11. Conversation 1.00 
12. Phy. rec. -.47 1.00 
13. Religious act. .04 .21 1.00 
14. Group activities -.10 -.03 -.02 1.00 
15. Indep. work -.14 -.03 .10 .37 1.00 
16. Going out .09 .07 .03 -.16 -.49 1.00 
17. Concerts .03 .09 .08 .01 -.01 -.40 1.00 
18. Dates .06 .10 -.19 .03 .03 -.32 .06 1.00 
19. Charitable -.04 -.03 -.08 .10 .19 -.29 .61 -.09 
20. Indp. study .25 -.32 -.07 -.12 -.06 -.12 .11 .03 
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Table 27. Between group Intercorrelatlons of ability factors and G.P.A. 
with fraternity Questionnaires I and II* 
Time I Time 1 II 
Factor ACT MSAT HSR CPA ACT MSAT HSR CPA 
1-28 Unity .48 .29 .31 .32 .56 .29 .02 .47 
2-29 Spirit .71 .54 .26 .55 .58 .32 .02 .47 
3-30 Loyalty .61 .46 .21 .49 .62 .38 .00 .64 
4-31 Leadership .54 .27 .27 .51 .49 .39 .14 .56 
5-32 Friendliness .66 .53 .24 .64 .46 .32 .30 .39 
6-33 Concern-grades .59 .42 .16 .48 .50 .50 .02 .57 
7-34 Study environment .51 .43 .21 .53 .56 .47 -.08 .43 
8-35 Help-courses .36 .16 .46 .28 .36 .23 -.15 .49 
9-36 Housing .31 .22 .29 .33 .27 .17 .39 .28 
10-37 Intramurals .30 .06 .25 .13 .35 .06 .23 .15 
11-38 Honoraries .22 .01 .22 .39 .22 .07 -.05 .48 
12-39 Campus offices .33 .07 .25 .40 .31 .09 .03 .49 
13-40 Activities .39 .35 .15 .57 .45 .29 -.04 .57 
14-41 Internal Org. .58 .33 .16 .39 .56 .24 .13 .52 
15-42 Pledge training .37 .25 .06 .26 .49 .38 -.09 .56 
16-43 Support nat. .26 .05 .24 .21 .39 .12 .49 .26 
17-44 Co-op. nat. .34 .12 .18 .28 .44 .16 .38 .22 
18-45 Social life .25 .15 .60 .13 .44 .34 .33 .41 
19-46 Music .30 .25 .35 .35 .45 .31 .05 .63 
20-47 Etiquette .47 .32 .17 .45 .55 .33 .23 .42 
21-48 Interesting friends .55 .22 .19 .28 .49 .26 .22 .28 
22-49 Broad interests .59 .47 .15 .51 .50 .33 .25 .52 
23-50 Dating .38 .20 .46 .26 .52 .15 .33 .22 
24-51 Morals .38 .11 .24 .26 .34 .14 .17 .51 
25-52 Achievements .30 .26 .11 .40 .41 .16 .04 .43 
26-53 Pledge/active rel. .50 .26 .06 .43 .29 .28 -.14 .62 
27-54 Ideals .40 .36 .20 .32 .45 .14 .25 .39 
*With 29 d.f. r = .367 at the .05 level and .470 at the .01 level 
of significance. 
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Table 28. Between group intercorrelations of ability factors and G.P.A. 
with time allocation data® 
Activity ACT MSAT H.S.R. GPA 
1. Sleep -.16 .05 -.20 .29 
2. Meals -.10 -.18 .22 -.23 
3. Study -.15 .01 -.02 .15 
4. Class .25 .08 -.12 .02 
5. Grooming .12 .10 .07 -.04 
6. Personal belongings -.05 -.21 .29 -.16 
7. Transportation .07 .07 .25 -.07 
8. Employment -.26 -.09 -.11 .14 
9. Res. org. obli. .21 .00 -.01 .04 
10. Relaxation .22 .11 -.05 -.19 
11. Conversation .04 -.07 .14 -.30 
12. Phy. rec. -.14 .02 -.13 -.01 
13. Religious act. -.04 .12 -.44 .18 
14. Group activities .18 -.01 -.07 .21 
15. Indep. work .30 .26 -.34 .43 
16. Going out -.30 -.15 -.19 -.11 
17. Concerts .01 -.20 .04 -.05 
18. Dates -.22 .12 .04 -.07 
19. Charitable .23 .15 -.05 .20 
20. Indept. study .31 -.32 .19 -.32 
^With 29 d.f, r = .367 at the .05 level and .470 at the .01 level of 
significance. 
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Table 29. Between group intercorrelations of time allocation data and 
items on fraternity questionnaire 11^ 
1 2 3 4 
Time 
5 
allocation 
6 7 8 9 10 11 
28. -.16 .10 .39 .17 •-. 08 .10 -.01 -.01 -.10 -.33 -.16 
29. .09 -. 06 .20 .21 -.15 .03 -.05 .26 .06 -.33 -.26 
30. -.12 .04 .38 .17 -.01 .03 -.30 -.01 .27 -.24 -.28 
31. -.11 .33 .23 .02 -.04 .08 -.25 -.17 .24 -.20 .11 
32. -.11 .12 .25 -.18 -.06 .26 -.10 .06 .11 .02 -.19 
33. -.09 -.14 .25 .23 .00 .04 .19 -.13 .04 .09 -.17 
34. -.07 -.26 .03 -.04 .10 -.06 -.02 .02 .26 .15 .07 
35. .07 .07 .37 -.11 -.01 -.02 -.13 .28 .14 -.14 -.16 
36. -.03 .21 .29 -.16 .04 .23 -.09 .23 .08 -.29 -. lo 
37. -.05 .22 ,20 -.11 -.21 .11 -.12 .10 -.15 -.07 -.31 
38. .19 -.05 .19 -.41 .08 -.06 -.15 .00 .07 -.14 -.33 
39. .16 .03 .31 -.39 -.03 .09 -.15 .07 .08 -.50 -.22 
40. .11 .25 .36 -.17 .08 .09 .04 .15 -.03 -.36 -.45 
41. -.03 .24 .18 .03 -.02 .00 -.30 -.13 .25 -.11 -.04 
42. -.01 .06 -.09 -.07 .21 -.13 -.01 .16 .37 -.07 .19 
43. -.29 .04 .12 -.21 .10 .25 -.29 -.42 .23 -.28 .09 
44. -.30 .09 .05 -.29 .15 .20 .31 -.43 .23 -.18 .28 
45. .07 .04 -.04 -.28 -.09 .04 .37 .03 .06 .06 .03 
46. .14 -.21 .00 -.19 .17 -.02 .22 .21 .05 -.02 -.24 
47. .00 .05 -.04 -.18 .19 .05 .11 .09 .29 .05 .17 
48. -.03 .29 -.05 -.13 -.21 .16 -.06 .20 .06 .04 .00 
49. .10 .21 -. 08 -.20 .04 .08 -.07 .06 .24 -.13 .13 
50. -.23 .20 -.09 -.28 .13 .14 .18 .03 .35 .02 .11 
51. .16 .08 .23 .04 -.04 -.02 .01 .16 .32 -.25 -.29 
52. .06 .11 .22 -.32 .09 .29 .13 .25 .04 -.19 -.40 
53. .28 .06 -.07 -.06 -.12 -.24 -.04 .20 .11 -.17 -.13 
54. -.29 .18 .48 .23 -.12 .11 .16 .16 .20 -.35 -.31 
^ith 29 d.f. r = .367 at the .05 level and .470 at the .01 level of 
significance. 
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Table 29 (Continued) 
Time allocation 
12 13 14 15 16 17 18 19 20 
28. .24 .19 .35 .24 .03 -.02 -.42 .11 -.17 
29. .04 .26 .27 .32 .00 -.24 -.42 -.20 -. 02 
30. .18 .09 .13 .33 .01 -.20 -.28 .02 -.25 
31. -.17 .02 .21 .30 -.12 -.17 -.19 -.10 -.06 
32. -.16 .03 .00 -.01 .34 -.05 -.50 .12 .14 
33. .13 -.02 -.03 .32 -.37 -.03 -.13 .29 -.50 
34. .08 ~. 08 -.17 -.01 -.09 .10 .07 .37 -.24 
35. .06 .13 -.22 -.21 .24 .11 -.43 .30 -.40 
36. .15 -.04 .13 -.01 .15 .10 -.15 .16 -.39 
37. .38 .12 .22 -.05 .33 -.02 -.28 -.17 -.05 
38. ,08 .11 .15 .40 .14 .02 -.01 .06 -.14 
39. -.05 -.08 .52 .43 .13 -.09 .00 .01 -.14 
40. .01 .04 .37 .63 -.20 .10 -.01 .14 -.03 
41. .03 .11 .05 .07 .08 -.23 -.29 -.14 -.05 
42. -.07 .33 -.12 .08 -.10 -.14 -.12 .11 .02 
43. -.19 -.55 .21 .37 -.14 -.06 .30 .14 .21 
44. -.27 -.46 .01 .34 -.07 -.03 .18 .22 .36 
45. -.05 .09 -.20 .22 -.06 -.46 .03 -.06 .01 
46. -.01 -.10 .10 .25 -.03 -.17 -.13 .37 .05 
47. -.14 .16 -.24 -.02 .19 -.16 -.38 .16 -.08 
48. .18 .24 .07 -.12 .32 -.25 -.39 -.12 .05 
49. -.25 .08 .06 .08 .21 -.45 -.23 -.36 .20 
50. -.06 .03 .01 .05 .06 -.18 -.12 .13 .20 
51. -.17 .22 -.17 .11 -.12 -.04 -.15 -.07 -.05 
52. -.05 .08 .45 .46 .09 -.02 -.20 .20 -.27 
53. -.07 .31 -.06 .20 .01 -.32 -.12 -.13 -.08 
54. .28 .32 .00 .13 -.09 -.14 -.19 .02 -.22 
127 
APPENDIX I 
128 
Table 30. Mean percentage of time allocated to 20 standardized activity 
categories by 31 fraternities over 10 weeks 
Fraternity Activity categories 
code Nl 2 3 4 5 6 7 
01 22 32.34 5.58 20.95 10.28 2.65 .72 3.80 
02 11 33.19 4.74 15.05 11.55 3.33 .93 5.45 
03 16 32.22 5.14 17.63 11.62 3.00 1.78 4.55 
04 12 32.92 5.54 18.79 15.59 2.90 .65 3.98 
05 17 31.51 5.75 18.85 12.73 3.36 .79 2.84 
06 13 32.35 5.82 16.18 12.60 2.57 1.15 3.64 
07 12 27.20 6.05 18.45 12.90 3.39 1.73 5.18 
09 7 34.16 5.35 17.60 14.99 2.54 .59 2.75 
10 13 31.27 5.71 20.05 13.68 2.47 .55 2.82 
11 10 30.64 4.85 21.05 13.02 2.64 2.22 3.35 
13 15 32.29 5.16 20.20 12.30 2.15 ' 1.53 4.45 
14 9 32.55 5.76 16.95 12.34 3.27 .64 5.35 
15 17 28.43 5.05 19.30 14.62 3.67 1.35 4.19 
16 12 33.55 5.51 20.06 11.78 2.88 1.06 3.93 
17 13 30.80 6.25 21.13 11.97 2.82 1.39 4.49 
18 4 31.74 5.76 13.34 12.62 3.12 .79 4.04 
19 20 32.43 5.81 16.19 12.06 3.33 1.90 3.70 
20 20 28.29 5.57 18.64 12.89 3.21 2.59 3.64 
21 7 31.04 4.97 17.18 13.35 3.11 .96 4.44 
22 9 29.89 6.05 20.25 12.85 2.62 .69 4.18 
23 14 30.46 5.58 21.41 12.13 3.36 1.97 4.28 
24 15 30.59 4.83 18.46 12.00 3.20 1.15 5.29 
25 9 32.21 4.84 18.45 11.92 2.99 1.45 4.33 
26 11 32.92 4.91 16.97 12.13 2.82 1.41 4.49 
27 11 30.41 5.72 18.95 12.71 2.81 1.15 3.57 
28 18 33.38 5.26 15.67 12.43 2.84 1.10 4.75 
29 8 32.38 5.04 22.21 12.15 2.85 1.00 4.91 
30 8 30.34 5.71 20.80 13.83 2.35 2.03 4.07 
31 21 28.65 4.72 19.41 12.59 3.52 1.67 4.73 
32 16 29.35 5.43 21.67 11.81 3.81 1.20 4.25 
33 3 33.26 5.59 15.69 10.45 3.12 .89 2.80 
Table 30 (Continued) 
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Fraternity Activity categories 
code N 8 9 10 11 12 13 14 
01 22 .11 4.12 3.02 3.05 2.69 .07 .91 
02 11 .16 3.95 7.28 2.99 1.45 .13 .36 
03 16 .55 4.54 3.48 4.46 .95 .23 1.49 
04 12 .45 2.69 3.03 3.38 1.54 .23 .89 
05 17 .17 5.60 2.34 5.05 1.02 .22 1.18 
06 13 .17 3.34 3.65 4.94 2.42 .41 1.48 
07 12 .02 4.23 7.14 4.74 1.09 .30 .98 
09 7 1.30 3.05 6.26 1.88 2.39 .54 .92 
10 13 .16 4.90 3.68 3.46 .71 .13 1.07 
11 10 .27 2.73, 2.58 2.54 2.55 .34 3.00 
13 15 .22 3.00 2.85 2.97 1.88 .11 1.44 
14 9 1.65 3.18 3.11 5.41 .84 .30 .90 
15 17 .06 4.52 4.35 3.66 2.14 .27 .85 
16 12 .68 3.00 2.27 4.25 .99 .09 .47 
17 13 .46 3.62 2.56 3.76 1.90 .15 .57 
18 4 .00 4.07 5.40 6.09 .90 .18 .77 
19 20 .52 4.33 3.05 3.25 1.04 .22 3.07 
20 20 .33 7.07 2.25 4.63 1.13 .16 1.19 
21 7 .08 4.65 3.42 3.73 2.15 .27 1.35 
22 9 .26 5.53 2.60 2.60 2.37 .11 .55 
23 14 .65 5.11 1.49 3.18 .86 .32 1.56 
24 15 1.52 3.61 2.84 3.95 2.05 .76 .89 
25 9 .90 4.60 4.75 3.57 1.33 .09 .73 
26 11 .06 3.21 4.88 5.45 1.52 .20 . 1.25 
27 11 .04 5.05 2.98 5.41 1.33 .05 2.14 
28 18 .90 4.48 4.69 2.50 1.13 .07 1.55 
29 8 .28 4.55 2.02 1.94 1.94 .34 1.59 
30 8 .08 4.96 3.69 3.67 1.22 .12 1.40 
31 21 .40 5.24 2.57 4.28 1.00 .15 2.50 
32 16 .23 4.55 3.40 3.47 1.54 .11 1.04 
33 3 .93 5.08 5.51 4.97 1.07 .72 .87 
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Table 30 (Continued) 
Fraternity Activity categories 
code N 15 16 17 18 19 20 
01 22 .15 5.28 .05 3.18 .02 .05 
02 11 .30 3.20 .09 4.30 .15 .42 
03 16 .32 2.70 .30 3.05 .44 .61 
04 12 .38 3.58 .03 1.89 .09 .49 
05 17 .15 4.69 .09 2.59 .02 .16 
06 13 .42 4.45 .05 3.10 .04 .38 
07 12 .62 3.03 .07 1.69 .11 .18 
09 7 .05 3.55 .14 .83 .02 .24 
10 13 .47 2.88 .05 3.18 .01 1.79 
11 10 .61 2.68 .25 3.50 .10 .10 
13 15 .62 3.96 .01 3.13 .05 .77 
14 9 .39 2.65 .15 3.57 .02 .06 
15 17 .31 3.01 .16 2.66 .20 .23 
16 12 .15 4.70 .06 3.49 .02 .09 
17 13 .18 4.07 .06 2.75 .05 .15 
18 4 .25 2.87 .16 3.28 .00 3.70 
19 20 .38 4.05 .02 3.45 .05 .22 
20 20 .39 3.49 .03 2.73 .07 .73 
21 7 .65 .85 .10 6.73 .05 .03 
22 9 .16 3.87 .03 4.07 .01 .39 
23 14 .83 3.10 .05 2.10 .05 .55 
24 15 .29 3.57 .04 3.31 .02 .65 
25 9 .34 3.57 .13 2.74 .15 .03 
26 11 .57 3.69 .01 2.49 .03 .11 
27 11 .31 3.53 .01 2.82 .16 .03 
28 18 .22 3.74 .04 3.34 .01 .96 
29 8 1.04 2.50 .10 1.86 .19 .19 
30 8 .22 2.57 .02 1.99 .00 .07 
31 21 .48 3.23 .00 3.32 .02 .54 
32 16 .52 2.72 .06 3.75 .04 .11 
33 3 .33 4.90 .00 2.78 .00 .24 
